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‘Solo se respeta, lo que se conoce’  
‘You only respect that which you know’  
(translation by author) 
 
Archaeologist Jorge Silva Sifuentes  (Gallegos Pérez 2009, A16).
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Preface 
 
The topic of this thesis is the archaeological on-site museum ‘Huaca Pucllana’ and its 
activities and programs to incorporate the archaeological site into the society in which it 
is situated. The on-site museum is located in Lima, the capital of Peru. This thesis is 
written as part of the program ‘Museum Studies’ in order to receive a master’s degree in 
Archaeology from Leiden University in the Netherlands. The thesis’s research comprised 
an internship at Huaca Pucllana that took place in January 2014. The processing of the 
gathered information and the actual writing of the thesis took place between May 2014 
and March 2015. 
I grew up in Huancayo, a city situated in the Mantaro Valley and located in the 
Peruvian Andes. From time to time we visited family in Lima to spend time together. 
When I think about my visits to Lima, one occasion always comes up. It was the time 
when we passed by a mound that lay in the centre of the neighbourhood where my aunt 
lived. I was amazed when a friend told us that this place once belonged to a Peruvian pre-
Columbian culture (now I know it relates to the archaeological site Huaca Los Perales). I 
found it very special to see that an archaeological site had survived hundreds of years and 
was still standing in the centre of a neighbourhood.  
This thesis is relevant for anyone who is interested in the cultural heritage 
management of a limeño archaeological on-site museum, which has been functioning for 
over two decades. It is interesting to observe the different efforts that have been made 
through the years to incorporate a piece of Peruvian heritage into its society. Keeping in 
mind that the majority of the limeño archaeological sites (more than 300) lack a role 
within society, the example of Huaca Pucllana is an interesting exception to that rule. 
When I started the program ‘Museum Studies’ my goal was to do an internship in 
a Peruvian museum and to link it with my master’s thesis. This desire is fulfilled thanks 
to the following persons whom I want to thank: first of all, my thesis supervisor Dr. 
Laura van Broekhoven who has guided this research; Dr. Isabel Flores Espinoza, the 
director of Huaca Pucllana who has welcomed me kindly and has given me the 
opportunity to do an internship at the on-site museum; Gladys Flores Paz, the 
archaeologist who has guided me during my internship; my parents David and Anna 
together with my brother Nathanaël and my sister Jemima, as well as my family in Peru, 
who have inspired and supported me during this research; and last but not least Josh Veit 
and Jemima Cárdenas Meijers who have been so kind as to revise this thesis. 
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Samuel Cárdenas Meijers 
 
Leiden, 24 March 2015. 
 
 
 10 
Glossary 
 
Huaca: Archaeological zone with a monumental nature. 
 
INC: Instituto Nacional de Cultura (National Institute of Culture), nowadays an entity 
within Peru’s Ministry of Culture. 
 
Lima: 1) The capital of Peru. 2) Pre-Columbian Peruvian Culture (200-700 A.D.) located 
on the central coast of Peru. 
 
Limeño: Adjective of the word ‘Lima’. 
 
New Museology: A museological movement that emerged in the 1980’s and was 
concerned with social development. 
 
On-site museum: A museum located near an archaeological site (in this case). 
 
Wari: Pre-Columbian Peruvian Culture (550-1000 A.D.) and the Andes’ first empire that 
covered a great part of Peru. 
 
Ychsma: Pre-Columbian Peruvian Culture (900-1534 A.D.) located on the central coast of 
Peru.
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1 Introduction 
 
‘’- Huaca vilcacona! Who among you has said for it not to rain, not to freeze, not to hail? 
Speak! That is all. 
- It was not us, Inca!’’ (Guaman Poma 1615 in Trever 2011, 40). 
 
 
Figure 1. The Inca talks with all the huacas (www.kb.dk) 
 
Guaman Poma, a native Andean writer and artist, describes the Peruvian history in his 
work El primer nueva corónica y buen gobierno (ca. 1615). He covers the period before 
colonization through the history of the Inca kings (Trever 2011, 39). Figure 1 shows a 
conversation between an Inca and a group of huacas: the Inca asks the huacas if they are 
responsible for the unfavourable weather. The term ‘huaca’, waqa in Quechua and wak’a 
in Aymara1, refers to Andean subjects including local gods, shrines, statuaries, and sacred 
features in landscapes (Astvaldsson 2004, 1; Trever 2011, 40). According to 
Rostworowski, the word ‘huaca’ was used to define sacredness within the indigenous 
beliefs and could have several definitions (Rostworowski 1983 in Astvaldsson 2004, 3). 
Nowadays in Peru, the term huaca is used to describe archaeological zones with a 
monumental nature (Chirinos Cubillas 2013b, 42). 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Quechua and Aymara are, besides Spanish, both official languages in Peru (Fowks 2015). 
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The metropolitan area of Lima contains more than 300 archaeological sites 
existing in 49 districts that are spread over three river valleys, the Chillón, Rímac, and 
Lurín (Chirinos Cubillas 2013b, 42). In 2014, the population of this area was 
approximately 9,7 million habitants, which is 1,5 million more than a decade ago. This 
growth can be ascribed to the constant migration of people from the hinterland to the 
capital (www.proyectos.inei.gob.pe). Since the proclamation of the Peruvian Republic in 
1821, migration to the capital has been a danger to the archaeological heritage situated 
within it. Archaeological sites or monuments were used as a source for construction 
material and modified to function as living spaces, hence the process of urban 
development influenced the disappearance and reduction of limeño archaeological sites 
(Chirinos Cubillas 2013b, 44). Nowadays, the expansion of Lima’s metropolitan area is 
still a threat to the area’s archaeological monuments, or huacas as it is named by the 
population (Chirinos Cubillas 2013b, 42): huacas are used as latrines, dumps, smoking 
areas for drug addicts, and mountain bike tracks (García Bendezú 2014a). Sadly only 3% 
of the huacas are designated as preservation projects (Municipalidad Metropolitana de 
Lima 2014c, 4). Besides this, invasions of huacas are a recurring problem, as is the case 
with the Necropolis of Ancón (Barrón 2014). The Necropolis of Ancón or Miramar is one 
of Peru’s the most extensive pre-Columbian cemeteries including Lima, Wari, Chancay, 
Ancón, and Inca burials, and was used from 200 A.D. until 1532 A.D. The site has been 
investigated during the 20th century, most recently by the Peruvian archaeologist Julio C. 
Tello in 1947. By December 2014, the necropolis’s condition had dramatically 
deteriorated since the excavation of 1947, being abandoned and now used as a waste 
dump. Hundreds of families had invaded the area, levelling down the soil in order to 
create living spaces (Barrón 2014). The case of Ancón is just one of the many invasions 
that have already taken place. Even more so, a newspaper article in July 2013 stated that 
60 % of the huacas are in danger of being invaded or destroyed due to urban expansion 
(Fernández Calvo 2013). 
Another threat besides the looting of cultural heritage, is, curiously enough, the 
economic growth of the country. The last decade, Peru’s economy has experienced an 
annual GDP growth of 6 %, the fastest-growing economy in South America. As a result, 
the expansion of real estate, mining, and infrastructure is affecting the archaeological 
heritage. Archaeologist Walter Alva states that it is very difficult to combine the 
protection of heritage with economic interests. Nowadays the Ministry of Culture is 
trying to find a balance between the protection of archaeological heritage and ensuring 
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that archaeology does not become an obstacle for economic development (Gestión 12 
September 2014). 
The city of Lima was founded by Pizarro on 18 January 1835. Although this 
suggests the foundation of a total new living environment, Lima has been an urban area 
with architectural continuity for over more than 4000 years. For example, two of the first 
architectural monuments in this area are Huaca el Paraíso (4500 years old) and Garagay 
(3500 years old). The area’s first city was called Maranga, and had existed for some 2000 
years before the arrival of the Westerners (Lizarzaburu 2015). The architect Juan Gunther 
once stated that the history of Lima is poorly known (Lizarzaburu 2015). Since the 
limeño huacas are witnesses to Lima’s history, their value is priceless. Contemporary 
Lima could not have existed without its pre-Columbian history (Lizarzaburu 2015). 
Furthermore, Chirinos Cubillas states that it is important for the limeño society to avoid 
wrong information or speculation about the history of the city in order to know its 
significance (Chirinos Cubillas 2013b, 43). 
Between the 60’s and 80’s from the past century, a few on-site museums were 
created in the metropolitan area of Lima with the objective of preserving archaeological 
sites, and allowing the sites to be enjoyed by the community. The museums include 
Maranga, Puruchuco-Huaquerones, Pachacamac, Santa Catalina, Ancon’s Necropolis, 
Huallamarca, and Huaca Pucllana (Chirinos Cubillas 2013b, 45). According to a July 
2014 article in the Peruvian newspaper ‘El Comercio’, three of these on-site museums 
were among the five most visited museum in all of Lima, specifically Pachacamac, 
Huallamarca and Huaca Pucllana (González-Olaechea 2014b). Huaca Pucllana and 
Maranga are both incorporated into permanent archaeological research. As described by 
Chirinos Cubillas, they are examples of successful heritage management in which 
investigation, interpretation, and diffusion of the archaeological heritage play an 
important role (Chirinos Cubillas 2013b, 47-48). This research discusses the case of the 
on-site museum Huaca Pucllana. 
Huaca Pucllana is an archaeological on-site museum and is located in the District 
Municipality of Miraflores (fig. 2). The museum receives 10.000 visitors monthly and is 
frequently the subject of newspaper articles, sometimes highlighting its childrens’ 
archaeological workshop or inclusion of access for disabled visitors (Celis 2013; Diario 
UNO 3 November 2014, García Bendezú 2014b;). It is also noted for its cultural heritage 
management, which is an achievement that resulted from a collaboration between the 
state, community, and private sector. The minister of culture, Diana Álvarez Calderón 
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wrote in July 2014 that Huaca Pucllana’s model of cultural heritage management would 
be applied to other huacas (González-Olaechea 2014a). 
 
 
Figure 2. Location Huaca Pucllana (www.google.com/maps) 
 
On many occasions, Huaca Pucllana has published the results of its 
archaeological investigation and the history of the on-site museum 
(www.huacapucllanamiraflores.pe/publicaciones). Nevertheless, there are neither 
publications about Huaca Pucllana’s cultural heritage management, nor the cultural 
heritage management of huacas in general. Chirinos Cubillas (2013) has written her 
master thesis on museological presentation methods in Huaca Pucllana. Alva (2001), 
Higueras (2008), and Silva (2010) discuss the situation of Peruvian cultural heritage 
management in general and Silverman (2006) goes into several cases of on-site museums 
in Peru.  
  On the January 18th of this year (2015), Lima celebrates 480 years after Pizarro 
‘founded’ the city of Lima. As noted before, the pre-Columbian archaeological heritage is 
an essential part of Lima’s history, and is essential for understanding the significance of 
this city: the loss of this heritage would be the loss of Lima’s foundation. It is therefore 
important to preserve limeño huacas, but how can this be achieved? As the minister of 
culture suggests, the on-site museum Huaca Pucllana seems to have taken the right steps. 
For this reason it is interesting to research Huaca Pucllana as cultural heritage 
management model. The research questions are: 
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- What is the role of Huaca Pucllana in the limeño society today and how did it 
obtain this? 
- How did Huaca Pucllana transform from a waste dump to an on-site museum? 
- How does Huaca Pucllana implement museum education in its program, and 
what are the aims of this program? 
- How does Huaca Pucllana maintain its place and relevance in the rapidly 
growing metropolis of Lima? 
- What does the experience of Huaca Pucllana has to offer to other ‘Huacas’ in 
Lima-Peru? 
 
These questions are going to be answered by this thesis. In order to do this, a 
theoretical framework is used including the following topics: New Museology, social 
development, heritage preservation, and museum education.  
The second chapter looks into the history of the archaeological site: who built 
and occupied the site, its various functions over time, and the reason for finally creating 
the on-site museum. The third chapter discusses the theoretical framework and 
methodology: which theories are used and how do they contribute to this research. The 
fourth chapter is an analysis of the educational methods, activities and programs 
employed at the museum, or in other words, how Huaca Pucllana involves the community 
with its heritage. Chapter five looks into the management of other huacas in Lima as 
compared with Huaca Pucllana’s. Lastly the conclusion provides answers to the primary 
research questions. 
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2 Huaca Pucllana: the on-site museum 
 
Nowadays, Huaca Pucllana is an archaeological on-site museum that is incorporated into 
the District Municipality of Miraflores in the capital of Peru, Lima (fig. 3). Given that 
this site is about 1600 years old (Flores Espinoza 2002, 361), it has a varied history of 
use, reuse, abandonment, and reinvention. This chapter focuses on how the site was used 
by three Peruvian pre-Columbian cultures (Lima, Wari, and Ychsma), how it was used in 
the period after Peru’s colonization, the risk of destruction thereafter, and finally the 
creation of the on-site museum Huaca Pucllana. 
 
 
Figure 3. Miraflores and Huaca Pucllana (www.skyscrapercity.com) 
 
2.1 Pre-Columbian cultures 
 
2.1.1 Lima culture 
 
The Lima culture flourished from 200 A.D. until its decline around 700 A.D. and was 
located in the valleys of the rivers Chancay, Chillón, Rímac, and Lurín (fig. 4) (Flores 
Espinoza 2005, 23). It was the main culture of the central coast during this period, which 
is referred to as the ‘Early Intermediate’ period (Cárdenas Martin 1998, 131) 2 . 
Characteristic of the Early Intermediate in the central coast was the emergence of new 
monumental structures or ceremonial centres, villages, and later on cities (Vivar Anaya 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2 See Appendix 1 for a general chronology of Peruvian cultures. 
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1998, 410; Vizcardo Otazo 2009, 212). Due to the use of irrigation systems connected to 
the valleys’ rivers, the rise of intensive cultivation in this area occurred and a sedentary 
way of life became possible (Vivar Anaya 1998, 412). Nevertheless, the sea and its 
resources played an important role in Lima’s society, as a source of food as well as in its 
ideology. This ideology is supported by their material culture: ceremonial ceramics 
include depictions of marine elements such as sharks, sea lions, and sea waves (Flores 
Espinoza 2005, 25). Lima’s society was organized hierarchically and had its 
administrative and religious centre in the Maranga complex (Rímac valley, see fig. 4) 
which consisted of twelve pyramids. One of these was the sanctuary of Huaca Pucllana, 
the primary subject of this research (Vivar Anaya 1998, 413). 
 
 
Figure 4. Lima culture: geographical distribution and important sites (after Flores Espinoza 
2005, 21 and 24; www.google.com/earth/) 
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A. Huaca Pucllana and Lima 
 
Huaca Pucllana is built and occupied by members of Lima’s society between 500 A.D. 
and 700 A.D. (Silvera La Torre 2012, 313). Besides the fact that Huaca Pucllana fulfilled 
a sanctuary role, it acted as a local centre of power that managed the production of the 
area, including agriculture and marine resources (Silvera La Torre 2012, 314). The 
complex is, like other Lima complexes or ‘huacas’, built with handmade adobe bricks 
that are arranged applying the ‘bookshelf technique’. Pedro Villar Córdova proposed this 
term because of the similarity between this building technique and a bookshelf (fig. 5) 
(Cárdenas Martin 1998, 131; Flores Espinoza 2005, 49). 
 
 
Figure 5. Bookshelf building technique (photograph by author) 
 
 The current archaeological complex of Huaca Pucllana can be divided into two 
parts: Sector A and Sector B (fig. 6). Sector A contains the great pyramid and several 
sacred spaces where religious cult ceremonies took place, and Sector B contains the 
administrative part of the complex. The exchange of goods also took place here (Silvera 
La Torre 2012, 314).  
 
a. Sector A 
 
The great pyramid consists of ramps, patios, enclosures, passages, stairs, and yellow 
painted banquet areas. The yellow colour indicates their sacredness (Silvera La Torre 
2012, 314): the colour red is associated with the sun, and since the colour yellow is seen 
as its opposite, it is thought to be related to the moon and the feminine (Flores Espinoza 
2005, 38). As can be noted in figure 6, the pyramid has undergone expansions and 
renovations (Platform I to VII).  
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Figure 6.  Pucllana’s sectors and construction phases I-VII (after image by Gladys Paz Flores) 
 
Before each renovation, several transition rituals were performed, including 
human sacrifices, banquets, making pits, and the breaking of ceramic vases (Vargas 
Nalvarte 2012, 303). Two important aspects of the pyramid are the plazas’ columns and 
the banquet areas. The columns (fig. 7) can be found on the platforms’ plazas and most 
are associated with a ritual related to divinities or ancestors. This is due to their regulated 
distribution and the offerings (shells, ceramic sherds, etc.) that were deposited beneath 
most of them before burying them (Flores Espinoza 2005, 37). The columns that are 
found in the banquet areas are the only ones that are used for the building of roofs. The 
priestly elite probably used these banquet areas as a platform where they could lead the 
rituals and religious activities that took place on the plazas (Flores Espinoza 2005, 38). 
They were also used during feasts that could have lasted days in which different species 
of sharks and other sea creatures were consumed (Flores Espinoza 2005, 80).  
 
 
Figure 7. Remains of original columns in Sector B (photograph by David Cárdenas Blancas) 
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On the southern part of the pyramid there has been found a small funeral platform 
containing elite burials and offerings (fig. 8). These designate the end of a construction 
phase (the burials acting as an offering) rather than a cemetery (Flores Espinoza 2005, 
39). Adults were laid in a supine position on a stretcher made of cane with their arms 
besides of them and their legs stretched out. The bodies were wrapped in a woven textile 
and tied by ropes (Flores Espinoza 2005, 74). Child burials were done differently: their 
bodies were wrapped in leaves of totora3 forming a ‘package’. It seems that there was a 
hierarchy between the buried: some had more offerings than others or were buried in a 
slightly different way (mutilated or missing some parts) (Flores Espinoza 2005, 75). 
Depending on the status, the burials were accompanied by offerings of textiles, ceramic 
sherds, food like fish or shells, and stones like dumortierite, among others. The burials of 
women also contained combs and collar beads (Flores Espinoza 2005, 74-75).  
 
 
Figure 8. Adult burial (left) and Child burial (right) (Flores Espinoza 2005, 76) 
 
Next to the great pyramid lie two important plazas: the hatun pata or ‘big plaza’ 
and the ‘plaza of the sacrificed’. The public likely used these plazas to observe rituals that 
took place in the pyramid or during religious feasts. It is probable that it has also been 
used as a marketplace for the exchange of goods (Flores Espinoza 2005, 43). 
 
b. Sector B 
 
The administrative part of the complex seems to have been separated from the pyramid 
and the main plazas by a big wall and consists of enclosures, passages, patios with ramps, 
banquet areas, and deposits of offerings in honour of the public and governmental works 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
3 Scirpus Californicus is a reed-like plant native to Peru among others (Heiser 1978, 222). 
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(Flores Espinoza 2005, 47; Silvera La Torre 2012, 314). Although Huaca Pucllana has a 
ceremonial role, this part also had a public function. It regulated the organization of 
public works and managed the reception and redistribution of tributes. The enclosures of 
this part seem to have been used for other purposes than in the great pyramid, namely the 
preparation of food and the construction of building material. Flores Espinoza suggests 
that workers did these activities as a form of tribute to the ceremonial centre (Flores 
Espinoza 2005, 45).  The enclosures that were used to prepare food were the only ones 
which had roofs. Food remains like shellfish and fragments of ceramic cooking objects 
emphasize the function of these spaces (Flores Espinoza 2005, 46). The priestly elite used 
the plazas with banquet areas of this section to make their authority visible to the public 
(Flores Espinoza 2005, 45). After each period of use, religious activities were performed 
like the breaking of ceramic vases or the placing of secondary burials before ‘burying’ the 
old parts (Flores Espinoza 2005, 47). 
 
c. Material culture 
 
The material culture of Lima’s society depicts its ideology related to the sea, which is 
also the case in Huaca Pucllana. One of the depictions most often seen is the 
representation of a creature that appears to be a shark (fig. 9).  
 
 
Figure 9. Shark representation on a ceramic vase (Flores Espinoza 2005, 66) 
 
Furthermore, the representations on ceramics and textiles include sea lions, 
serpents, octopuses, and stylized sea weaves (Flores Espinoza 2005, 63). Objects related 
to other activities like the manufacturing of textiles and making of music are also found 
in the archaeological complex. The manufacturing of textiles was one of the principle 
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activities in the ceremonial centre: there can be found bags, fishing nets, and funerary 
clothing (Flores Espinoza 2005, 62). Although research has shown that drums and 
panpipes were used in Lima’s society, only panpipes have been found in Huaca Pucllana. 
The panpipes were made of ceramic and were probably used during ceremonies. Nearly 
all the excavated panpipes were located in offerings suggesting that they were broken 
after the ceremony. Only one pair of undamaged panpipes has been found so far (fig. 10) 
(Flores Espinoza 2005, 79). 
 
 
Figure 10. Pair of panpipes found in Huaca Pucllana (Flores Espinoza 2005, 79) 
  
2.1.2 Wari culture 
 
Wari’s empire was the first in the Andes and flourished between 550 A.D. and 1000 A.D. 
(Flores Espinoza et al. 2012, 19). During this period, also referred to as the ‘Middle 
Horizon’, two states dominated great areas of the Andean region: Wari in the north and 
Tiwanaku in the south (Williams and Nash 2002, 243). Since the latter is not relevant for 
this research, there will only be a focus on the Wari culture. The Wari state emerged in 
the Ayacucho area where its capital was located (fig. 11) (Schreiber 2012, 31). Due to 
intensive interaction between several cultures in the 6th and 7th century it was possible for 
the Wari state to rise. In the second half of the 8th century, Wari had conquered several 
civilizations of the sierra (Andean highlands) and the coast area, consolidating a large 
part of the Andean area under its rule (Flores Espinoza 2005, 86; Schreiber 2012, 31). 
Organized in a militant way, the Wari state governed both politically and economically. It 
regulated the economic production and redistribution of the conquered areas. This first 
state legitimized its power through a state religion combined with heavy use of religious 
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symbolism (Schreiber 2012, 31). These symbols were mainly depicted on ceramic and 
textile objects (Schreiber 2012, 31; William and Nash 2002, 244). The expansion of Wari 
influence also led to the relocation of populations and the construction or reoccupation of 
local urban centres (Flores Espinoza 2005, 86).  
 
 
Figure 11. Wari culture: geographical distribution and Central Coast sites with Wari 
influence (after Flores Espinoza 2012, 16: Moseley 1992, 210; www.google.com/earth) 
 
A. Wari influence in the Central Coast 
 
During the middle phase of the Middle Horizon, pyramidal sites in the central coast were 
abandoned and Wari conquerors began to construct imperial settlements, such as the 
Socos site (Isla and Guerrero 1987 in Flores Espinoza et al. 2012, 19). As time passed the 
incorporation of the central coast became more direct: Wari’s influence on the material 
culture illustrates this (Flores Espinoza et al. 2012, 19). From the second part of the 
Middle Horizon, several (former) Lima ceremonial centres were used as a cemetery for 
 24 
Wari elite. Among these ceremonial centres were Pachacamac4, Catalina Huanca, 
Huallamarca, and Huaca Pucllana (Flores Espinoza et al. 2012, 20). 
 
B. Huaca Pucllana and Wari  
 
The Wari presence in Huaca Pucllana lasted from 700 A.D. until 900 A.D. The 
abandonment of this ceremonial centre by the Lima culture occurred as usual with a ritual 
activity. Archaeological research showed that the last ‘Lima’ layer contained a great 
number of human bones and ceramic sherds suggesting a final offering to the site (Flores 
Espinoza 2005, 87). 
Huaca Pucllana was used as a cemetery for Wari elite. In order to do this, the 
architecture of some sectors from the highest platforms (IV, V, and VI) was modified 
(Flores Espinoza 2005, 87; Flores Espinoza et al. 2012, 21). The graves were dug out of 
the pre-existing Lima architecture, and consisted of individuals accompanied by grave 
offerings like gourd vessels, ceramics, woven bags, and in some cases child offerings. 
(Flores Espinoza 2005, 88; Flores Espinoza et al. 2012, 21). In contrast with Lima 
burials, Wari burials consist of mummy bundles (fig. 12). The deceased were placed in a 
foetal position and wrapped with cloth and organic material. Offerings inside the bundle 
were related to the deceased’s function or profession. The external part of the bundle 
consisted of clothing, ornaments, and a fake head made out of wood or textile. Childrens’ 
mummy bundles (as offerings) are different: the bodies are stretched and wrapped 
without an organic fill and fake heads (Flores Espinoza et al. 2012, 21).  
 
 
Figure 12. Wari burial found in Huaca Pucllana (www.notimerica.com) 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
4 The biggest Middle Horizon site of the Central Coast, functioned probably as a pilgrimage centre 
(Schreiber 1992, 106). 
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The Wari influence in this area introduced new methods for the construction of 
textiles (Flores Espinoza et al. 2012, 23). The textiles found in Huaca Pucllana 
demonstrate Wari influence (technique as well as decoration) on the central coastal 
(Flores Espinoza et al. 2012, 23-26). Figure 13 shows a Wari cloth with influences of the 
Lima and Wari cultures (Flores Espinoza et al. 2012, 25). 
 
 
Figure 13. Cloth with Wari birds (red) and Lima Interlocking motifs and U-faces (blue) (after 
Flores Espinoza 2005, 63-64)  
 
2.1.3 Ychsma culture 
 
After the collapse of the Wari empire, the central coast became an autonomous area that 
was occupied by several chiefdoms, one of which was Ychsma (Espinoza Soriano 2007, 
51). This chiefdom occupied parts of the Rímac and Lurín valleys during the ‘Late 
Intermediate’ (900-1470 A.D.) and the ‘Late Horizon’ (1470-1534 A.D.) periods, and had 
at its head the religious centre and oracle Pachacamac (Espinoza Soriano 2007, 52; 
Frame et al. 2012, 43). The chiefdom was administered in a hierarchical way and 
agriculture was an important economic resource. Some agricultural centres that were 
located near canals included Armatambo, Maranga, and Huallamarca (fig. 14) (Frame et 
al. 2012, 43). There was a clear hierarchy between the various chiefdoms in the central 
area. The Ychsma was a chiefdom that had great influence and was well-respected, due to 
the importance of Pachacamac’s oracle who was visited by people from the surrounding 
area (Espinoza Soriano 2007, 52; Flores Espinoza 2013, 105).  
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Figure 14. Ychsma culture: geographical distribution and some sites (after Flores Espinoza 
2013, 105; Frame et al. 2012, 43; www.google.com/earth) 
 
A. Huaca Pucllana and Ychsma 
 
The occupation of Huaca Pucllana by Ychsma’s chiefdom lasted from 1000 A.D. until 
1470 A.D. (Flores Espinoza 2013, 103). After the collapse of the Wari empire, Huaca 
Pucllana was abandoned yet maintained its reputation as a sacred place. It was probably 
seen as a Ñawpallakta: an ‘old village’ that was meant to be respected and honoured 
(Flores Espinoza 2005, 90-91). Although the ceremonial centre was not used for religious 
purposes, the farmer population who lived in its surroundings built a wall to prevent 
further decay. Furthermore, they built some enclosures on the east flank of the site which 
were used for temporary activities (Flores Espinoza 2013, 105). Archaeological research 
on the site has recovered remains of offerings including ceramics with cotton, textiles, 
and a great number of toads. The offering of toads is related to a ritual that served as a 
request for rain and was dedicated to the divinities. The offering of cotton and 
 27 
agricultural products were related to requests for fertility of the land (Flores Espinoza 
2013, 105). Huaca Pucllana was also used as a Ychsma cemetery. The graves belong to 
the farmer population that lived around the site and are very simple (fig. 15). They consist 
of small bundles or bodies that are wrapped up with a few or no cloths at all, 
accompanied in some cases with ceramic objects (Flores Espinoza 2005, 91). Most of the 
small chiefdoms on the central coast were respected during the Inca rule, although they 
were grouped into administrative units (Flores Espinoza 2013, 105). 
 
 
Figure 15. Late Ychsma burial (Flores Espinoza 2005, 92) 
 
2.2 Colonial and Republican periods, and the creation of the on-site museum 
 
During the beginning of Peru’s colonial period, the huaca still was abandoned. The 
Europeans that arrived in this area became aware of the Andean grave tradition in which 
important persons were buried accompanied with grave goods (Flores Espinoza 2005, 
91). People interesed in these goods began to damage the site in order to obtain these 
‘treasures’ (Ravines 1985, 74). At the end of the 16th century, the site belonged to Don 
Pedro Chumbi Charnan, a decendant from the the last kuraka (a quechua term for the 
principal governor of a communal authority) of Huadca, who was forced to sell his parcel 
of land to the Spaniards (Flores Espinoza 2002, 363).  
From colonial period on, the huaca has been used as a military lookout (for 
example to prevent invasions by pirates) due to its height (Flores Espinoza 2005, 93). 
This was also the case during the republican period5. The huaca has played an important 
role during two battles: in 1854 during The battle of La Palma between Rufino Echenique 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
5 The independence of Peru took place on the 28th of July 1821 (Landa Arroyo 2012, 335). 
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and Ramón Castilla, and in 1883 during The battle of Miraflores as part of the War of the 
Pacific between Peru and Chile. The huaca served in both occasions as a parapet or 
barrier (Narváez Luna 1998). Besides this, it has fuctioned as a practice-ground for the 
calvary of the Chorillos Military School (Ravines 1985, 74). The choice of using the 
huaca as a military strategic point has resulted in the damaging of the site through the 
years. 
In the 19th and 20th centuries, several researchers and voyagers, like Thomas 
Hutchinson (1873), Ernest Middendorf (1894), and Max Uhle (1910) among others, 
visited Peru and described the archeological site (Flores Espinoz 2002, 363). Hutchinson 
is one of the first to describe and document (fig. 16) Huaca Pucllana (Chirinos Cubillas 
2013a, 79): 
 
‘This mound presents as it is approached, the appearance of an imposing and enormous 
structure. To the eastward are three large squares of rubble stone, probably the burial-
places of some of the plebs. The direction of the structure in the length runs from north to 
south, and the declivities of the terraces on the top go from nearly the centre:-the greater 
number being on the northern side. It is 95 feet of elevation in the highest part. It has an 
average width of 55 yards on the summit, and a total length of 428 yards.’ (Hutchinson 
1873, 298). 
 
 
Figure 16. Huaca of Juliana or Ocharán (as Hutchinson names it) (after Hutchinson 1873, 
296) 
The search for treasures and the military battles damaged the huaca gradually 
through the years but the greatest damage of the site took place between 1930 and 1965 
(Narváez Luna 1998). This is related to new technological advances like the railway, 
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tram, public illumination, and the urban expansion of the city Lima to the south (the 
districts of Barranco, Miraflores, and Chorillos) (Flores Espinoza 2002, 364). A study 
performed by José Narvaez Luna in 1994 shows that only 27% of the archaeological 
monuments that were registered in 1944 survived the expansion of the Peruvian capital’s 
districts of Lima, Breña, San Miguel, Pueblo Libre, and Magdalena del Mar (Narvaez 
Luna 1998). 
In the beginning of the 20th century, the area surrounding the huaca belonged to 
the Marsano family who, through the building company ‘Surquillo’, decided to divide 
their parcel of land and sell it. This decision was supported by the Ministry of Public 
Works and Foment (Flores Espinoza 2002, 364-365). As a result of this decision, many of 
parcels of land were sold and the destruction of the archaeological area began (fig. 17). A 
lot of permanent structures were destroyed, including small pyramids, enclosures, plazas, 
etc. (Flores Espinoza 2002, 365).  
 
 
Figure 17. A construction company extracts building material from Huaca Pucllana (Flores 
Espinoza 2002, 374) 
 
The following years were marked by a continuous conflict about the fate of the 
huaca between two interest groups: the first was interested in the economic profit and the 
perfection of the urban aspect of the site (advocates included the Ministry of Public 
Works and Foment, the District Municipality of Miraflores, and the building company 
Surquillo), whereas the opposing group consisting emphasize the importance of this site 
for the Peruvian heritage (advocates included the Board of Archaeology, the 
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archaeologist Julio C. Tello, and the senator Pío Max Medina, among others) (Flores 
Espinoza 2002, 365-367). 
The year 1967 brought a significant change for the huaca. The mayor of 
Miraflores, Dr. Juan José Vega, solicited for the huaca to be inscribed as ‘Heritage of the 
Nation’. Right after this, a group of archaeologist began the authorized ‘Archaeological 
Research Project of Huaca Juliana’ (translation by author) in order to research and 
preserve the site (Flores Espinoza 2002, 368). After years, the huaca was recognized as 
an intangible and inalienable area in 1978. From then on things moved quickly: the INC 
(National Institute of Culture, nowadays an entity within the Ministry of Culture) 
presented the project ‘Research, Preservation, and Valorisation of Huaca Juliana6’ 
(translation by author) in 1981 after the suggestion of Miraflores’ then-mayor, Dr. Jorge 
Rodríguez Larraín (Flores Espinoza 2002, 370). The archaeological site, which was a 
social problem due to the presence of prostitution, drug addicts and the site’s function as 
garbage dump, was cleared (Javier Lizarzaburu 2010, 11). The INC and the District 
Municipality of Miraflores relocated the persons that were illegally living on the 
archaeological site (Flores Espinoza 2002, 370). In 1984, an on-site museum was opened 
and the archaeological complex was named Pucllana after having many different names 
in the past7 (Flores Espinoza 2002, 371; Ravines 1985, 74). Furthermore, in 1990 the INC 
and the District Municipality of Miraflores signed a convention in order to fulfill the 
objectives of the presented project of 1981.  
The on-site museum’s main goal is to be a living entity within the community, to 
create awareness about the importance of the archaeological heritage and the national 
identity, and to serve as a cultural center within the urban area (Flores Espinoza 2002, 
373; Flores Espinoza 2005, 95-96). 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
6 The project’s name changed into ‘Research, Preservation, and Valorisation of Huaca Pucllana’ 
(translation by author) after naming the on-site museum ‘Huaca Pucllana’ in 1984 (Flores 
Espinoza 2002, 371).  
7 Huaca Grande, Puliana, Llullani, Qollana, and Juliana among others. 
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3 Method and Theories 
 
3.1 Methods 
 
The data for the analysis of the on-site museum (Chapter 4) was gathered during an 
internship at Huaca Pucllana which took place from the 7th until the 28th of January 2014. 
The main objectives of the internship were: a) to get an understanding of the processing 
of the excavated material starting from archaeological find to Museable (object that is 
ready for exhibition), and b) to research the transmission of information from museum to 
the public. The focus of this research lies on the second objective. The researched 
elements and activities that are related to the second objective are: The guided tour, 
Archaeological workshop for kids, Adobe bricks workshop, and the Exhibition hall for 
visual disabled visitors. These elements will be further explained in Chapter 4. 
The methods that are used for the research into information transmission are: 
Participation, Observation, and Conversations with employees (tab. 1). It must be noted 
that the conversations with employees did not consist of interviews. During the 
internship, several conversations with employees took place in which they provided 
background information about the on-site museum and its activities. On one occasion (15 
January 2014) a presentation was given about the history of Huaca Pucllana. The 
information belonging to the conversations and the presentation is documented in an 
internship-notebook. Appendix 2 shows the list of employees who were talked with and 
the subjects that were discussed. The gathered data is completed by information from the 
master thesis of V.A. Chirinos Cubillas (2013) who has done research on the 
museography of the on-site museum, and quotes from a guided tour which took place on 
the 25th of September 2014 (app. 2).  
 
Table 1. Methods of research used for elements and activities within the on-site museum 
(table by author) 
Element/Activity Guided tour Archaeological 
workshop 
Adobe bricks 
workshop 
Exhibition hall 
for disabled visitors Method 
Participation X X   
Observation X X  X 
Conversations X X X X 
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The gathered data from the internship, along with the bibliographical research, 
will be analysed within a theoretical framework related to New Museology, a term 
introduced by Pierre Mayrand (1984), and the framework of educational theories from 
George Hein (1998, 2006). The theoretical framework relates to the following themes: 
New Museology, social development, heritage preservation, and museum education 
(Assunçåo dos Santos 2010; Dierking 2013; Duclos-Orsello 2013; Hein 1998, 2006; 
Jameson and Baugher 2007; Mayrand 1985; Nordenflycht Concha 2004; Silverman 2006, 
2010; Walsh 1992). The theoretical framework will be discussed in the following 
paragraph. The analysis of the gathered data is described in Chapter 4. 
 
3.2 Theories 
 
3.2.1 New Museology 
 
The year 1985 brought some changes into the understanding of museology. Until then, 
the focus was on identification, preservation and education (Mayrand 1985, 200). A 
movement concerned with the possibilities of museology to extend these functions for the 
development of the local community called themselves the Movement for a New 
Museology (MINOM) (Assunçåo dos Santos 2010, 5), and presented a New Museology, 
its main objective being: 
 
‘‘The new museology (…) is primarily concerned with community development, reflecting 
the driving forces in social progress and associating them in its plans for the future’’ 
(Mayrand 1985, 201). 
 
MINOM is affiliated with ICOM (International Council of Museums) and came 
into existence in 1985 as a result of the ‘Declaration of Quebec’ of 1984 where the 
principles of the New Museology were presented (www.minom-icom.net). This new 
movement is often linked to museums that work with communities (Assunçåo dos Santos 
2010, 7). The Declaration of Quebec refers to this type of museology as ‘ecomuseology, 
community museology and all other form of active museology’ (Mayrand 1985, 201). 
The focus of this research will lie on ecomuseums. 
While Kevin Walsh noted that ecomuseums are the most important category of 
New Museology (Walsh 1992, 160), what defines an ecomuseum? Ecomuseums are 
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museums that have an active relation with the location in which they are situated, and are 
concerned with the total ecology and environment of the particular location (Walsh 1992, 
162). Another definition could be: ecomuseums as ‘a museum of place’ (Walsh 1992, 
163). Along with the view of New Museology, there are more specific objectives of 
ecomuseums that can be identified: involvement of the public with the museum for the 
production of its past, the public’s appreciation for its past, and the preservation and 
development of local identities (Walsh 1992, 161-162). 
 
3.2.2 Ecomuseums and social development 
 
Archaeological site museums in Latin America, as one of the models of ecomuseums, 
seek to contribute to the development of regions and the identity building of their 
communities (Silverman 2006, 12). Two principles of archaeological ethics guiding the 
Society for American Archaeology which are also relevant for this research, are principle 
one and four: ‘Site museums can promote local stewardship of the archaeological record’ 
and ‘Site museums fulfil the mission of public education and outreach’ (Lynott 1997 in 
Silverman 2006, 7).  
As mentioned above, one of the objectives of ecomuseums is the public’s 
involvement with the museums, but how can this be achieved? Dierking states that the 
public value of museums can influence this involvement (Dierking 2013, 207). To obtain 
a positive public value within society she proposes a community-centred approach where 
the focus is laid on the term ‘for the community’ instead of ‘for the institution itself’ 
(Dierking 2013, 207). This requires a long-term commitment where there is room for 
listening and engaging with the community. The focus should lie on what ‘they’ need 
rather than the museums own objectives (Dierking 2013, 207). 
A way of engaging the public with museums is to organize programmes that are 
focused on the community (Dierking 2013, 208). This relates with principle four of the 
archaeological ethics guiding the Society for American Archaeology, namely the mission 
of public education (or museum education) and outreach. Therefore, it is important to 
keep in mind that programmes should aim for the needs of the community. Duclos-
Orsello discusses the term ‘Shared Authority’ within museum education in which 
programmes are based on a collaboration between communities and museums. This 
means that both parties are seen as equal authorities within the collaboration and have the 
same power and position when forming the collaboration (Duclos-Orsello 2013, 122). 
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When this ‘Shared Authority’ between museums and communities is successful it can be 
seen as an answer to a social need (Duclos-Orsello 2013, 124). Museum educational 
programmes can have several positive results in the development of the participants. 
Dierking discusses the results of several youth museum programmes where participants 
improved their attitudes towards science, developed life skills like communication and 
career preparation, encouraged a tolerance of other cultures and people, and raised a 
sense of civic responsibility (Dierking 2013, 208). 
Museum education also can benefit identity building (Dierking 2013, 203). 
Silverman explains the societal role of museums in relation with identity building. Three 
opportunities discussed by Silverman that are relevant to this research are: affiliation and 
membership, role enactment, and exhibit making (Silverman 2010, 55). Museums can 
contribute to the expression of group affiliation through active museum involvement, 
donating money or goods, volunteering, and/or becoming a member (Silverman 2010, 
55). Programs aimed at groups with the same background contribute to the interaction 
between the participating individuals forming a sense of group affiliation or membership 
(Silverman 2010, 55).  
The museum environment can also be an opportunity for role enactment in two 
ways: role development and social role valorisation (Silverman 2010, 56). Individuals 
that belong to a difficult living environment where their self-esteem and identity is 
negatively affected can, through museum programs, develop a role within society through 
which their self-esteem is improved and their empowerment is stimulated (Silverman 
2010, 56).  Silverman explains this new role for society as a ‘parenting role’, or in other 
words: using the collected information or ‘what they have learned’ to pass it on to others. 
Social role valorisation is related to the opportunities museums can give to individuals 
that have a negatively affected identity, to instead obtain a role that is respected by 
society. Silverman discusses the roles of museum visitor, exhibit contributor, and 
museum interpreter (Silverman 1998; Silverman and McCormick 2001 in Silverman 
2010, 56). This social role valorisation can also be combined with the ‘Shared Authority’ 
discussed by Duclos-Orsello where the achievements of museums are obtained through 
collaboration between museums and participants. 
Exhibit making also agrees with the ‘Shared Authority’ approach and gives 
individuals the opportunity to participate and co-create the displays of an exhibition. The 
process of exhibition making helps one discover new personal skills and competencies, 
which results in building confidence and self-esteem (Silverman 2010, 58). 
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 Museums can also act as preservers of culture (Hein 1998, 11). This relates with 
the first principle of the archaeological ethics guiding the Society for American 
Archaeology, namely the promotion of local stewardship of the archaeological record 
(Lynott 1997 in Silverman 2006, 7). Archaeological site museums have the means to act 
as an organ for cultural education (Silverman 2006, 11). This can help raise awareness for 
the preservation of the cultural heritage of a community. Archaeologists can collaborate 
with communities in an active way for the excavation, interpretation and preservation of 
their heritage (Jameson and Baugher 2007, 4). Nordenflycht Concha discusses the terms 
knowledge vs. power in relation to the preservation of cultural heritage in the online 
cultural magazine Pensar Iberoamérica of the OEI8 . He states that participation of the 
local community is essential in the preservation of cultural heritage (Nordenflycht 
Concha 2004). The first step for the local community is to understand the importance of 
their heritage besides only knowing it. When they have the knowledge about the value of 
their heritage they will have the power, through collaboration, to influence the 
management of heritage in their community (Nordenflycht Concha 2004). 
 
3.2.3 Museum Education: the educational theories 
 
As noted earlier, museum programs are relevant for the development of a community. 
But there are several ways to transmit information through museum programs. Before 
analysing the educational policy of Huaca Pucllana, it is important to know the different 
educational theories and their components. George E. Hein describes in his book 
Learning in the Museum (1998) a framework of educational theories that is used in this 
research. Figure 18 depicts the components of educational theories (Theories of 
knowledge and Theories of learning) and four educational theories (Didactic, expository; 
Stimulus-response; Discovery; Constructivism) that are discussed by Hein. 
 
A. Theories of knowledge (epistemologies) 
 
The theories of knowledge that are depicted in the red axis (see fig. 18) are related to two 
schools of philosophy, namely ‘Realism’ and ‘Idealism’ (Hein 1998, 17). The main goal 
of these schools is to give an answer to the question: What is knowledge? Realism, 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
8  Organization for the Ibero-American States regarding Education, Science, and Culture 
(translation by author) (www.oei.es). 
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supported e.g. by philosopher Plato, supports the notion that knowledge exists outside the 
learner, independent of ideas that humans have about it. As Plato stated: the human’s 
perception of the world is just an inferior reflection of the real ideas (Hein 1998, 17). On 
the other hand stands the School of Idealism, supported e.g. by philosopher George 
Berkley, which holds the notion of knowledge as something that exists inside the minds 
of humans. This also relates to ideas, generalizations and laws of nature that are invented 
by humans (Hein 1998, 17).  
 
Figure 18. Theories of education (after Hein 2006, 346) 
 
Realism can be put on the upper part of the axis and Idealism on the lower, but 
there are also intermediate points of view regarding the nature of knowledge. These 
points of view support the notion that knowledge exists out of practical experiences and 
the realization of ideas (Dewey 1929; 1988 in Hein 1998, 17). The learner fulfils an 
active role: knowledge depends on one’s circumstances and the action that has been 
taken. In this view, learning theory is seen in combination with an active-mind position 
(Hein 2006, 19). Due to the active definition of knowledge these intermediate point of 
views can be placed near the side (not at the extreme) of the School of Idealism (Hein 
1998, 18). 
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The position that museums take in relation to knowledge affects how information 
is presented. A realist position focuses more on the subjects and material that are 
presented (Hein 1998, 21). When the main goal is to present the ‘truth’ as it is (Hein 
1998, 19), there is room for only one conclusion. The idealistic position focuses on the 
meaning of the subjects and materials, and leaves the interpretation up to the observer 
(Hein 1998, 21). This position allows several interpretations and conclusions. 
 
B. Theories of learning 
 
The theories of learning, depicted in the blue axis (see fig. 18), also exist out of two 
extremes. On the left side of the axis there is the transmission-absorption learning notion 
that describes learning as a transmission of information into a passive mind, the mind 
absorbers information bit-by-bit resulting in an increase of knowledge (Hein 1998, 21). 
Within the transmission-absorption notion, the information is divided and presented in 
units to the learner in order to make learning possible, and the focus lies on the subject 
that has to be taught (Hein 1998, 22). 
 The right side of the axis represents the notion that people learn by constructing 
knowledge, and this type of learning requires an active participation of the mind (Hein 
1998, 22). The active mind processes the received information and interprets it. The focus 
of this kind of learning theory lies on the qualities of the learner. It is accepted that there 
are several type of active learners (Hein 1998, 23) and every type of learner applies his 
preferred style to learn about a subject. These styles are personal and independent on the 
subject although there are learning activities that function better with a specific learning 
style (Hein 1998, 23). 
 
C. Educational theories 
 
The independent theories of knowledge and learning can be combined into four 
educational theories (indicated in green, fig. 18), specifically Didactic, expository 
education; Stimulus-response education; Discovery learning; and Constructivism (Hein 
1998, 25). For each theory, Hein describes characteristics that can be noticed when 
applied within a museum. 
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a. Didactic, expository education: The main goal of this type of education is to transmit 
the ‘truth’ as it is (Hein 1998, 29). The method that is used is comparable with the 
teaching methods in schools in which a subject is divided into comprehendible units that 
are arranged hierarchically from simple to complex. In order to understand the subject, 
the sequence of information units is important in this method, units cannot be ‘skipped’ 
(Hein 1998, 26). The only focus of this method is the presented subject (Hein 1998, 37). 
The characteristics of a museum exhibition that has applied this theory are: 
 
- Exhibitions that are sequential, with a clear beginning and end, and an 
intended order 
- Didactic components (label, panels) that describe what is to be learned from 
the exhibition 
- A hierarchical arrangement of subject from simple to complex 
- School programs that follow a traditional curriculum, with a hierarchical 
arrangement of subject from simple to complex 
- Educational programs with specified learning objectives determined by the 
content to be learned (Hein 1998, 27 and 29) 
 
b. Stimulus-response education: This type of education focuses mainly on the method of 
the education rather than the outcome (Hein 1998, 29). Like the didactic, expository 
education, the notion is that knowledge is built up bit-by-bit. The difference is that a clear 
result is not presented. This type of education is often used in training courses (Hein 1998, 
29) where a learner decides for himself which result is more advantageous for the 
situation. It can also be used in a stimulus-award mechanism in which a learner is 
rewarded when he gives the right answer (Hein 1998, 29). This can be seen as a negative 
result because of the similarity with indoctrination methods (Hein 1998, 30). The 
characteristics of a museum exhibition that has applied this theory are: 
 
- Didactic components (labels, panels) that describe what is to be learned from 
the exhibition 
- Exhibits that are sequential, with a clear beginning and end, and an intended 
order for pedagogic purposes (Hein 1998, 29) 
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c. Discovery learning: This theory holds the notion that knowledge requires an active 
participation of the mind. Like the didactic, expository education, the goal is to present 
the ‘truth’ but the great difference is that this theory encourages the learner to discover it 
for himself (Hein 1998, 31). This type of education often consist of physical activities 
where two terms are important: minds-on and hands-on, or in other words: the active 
participation of the mind as of the hands (Hein 1998, 31). Since one ‘truth’ is presented to 
the learner it is not possible to get different results out of the activities. For this reason 
discovery learning has to be seen as a method for obtaining an understanding of a specific 
subject like physics or history (Hein 1998, 32). The characteristics of a museum 
exhibition that has applied this theory are: 
 
- Exhibitions that allows exploration, probably including going back and forth 
among exhibit components 
- A wide range of active learning models 
- Didactic components (labels, panels) that ask questions, prompt visitors to 
find out for themselves 
- Some means for visitors to assess their own interpretation against the 
‘’correct’’ interpretation of the exhibition 
- School programs that engage students in activities intended to lead them to 
accepted conclusions 
- Workshops for adults that offer expert testimony and other forms of evidence 
for contemplation and consideration, so participants can understand the true 
meaning of the material (Hein 1998, 33) 
 
d. Constructivism: The constructivism theory focuses on two assumptions: education 
requires active participation of the hands and mind, the hands-on and mind-on terms, and 
that the result of the learner does not have to be affirmed by an external ‘truth’. This gives 
opportunities for experimentation, an element that is even essential (Hein 1998,34). The 
result of the learner is personal and does not have to accord with the interpretation of the 
transmitter of information, as long as the result or interpretation makes sense with the 
learner’s used methods (Hein 1998, 34). The museum can be seen as a tool for 
experimentation like an encyclopedia or a catalogue (Hein 1998, 38). The learner decides 
how he wants to obtain knowledge and what subject he or she wants to explore (Hein 
1998, 38). Hein discusses the example of an audio tour where visitors have the freedom 
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to select their own path (Hein 1998, 39). Museum exhibitions that have applied this 
theory: 
 
- Will have many entry points, no specific path and no beginning and end 
- Will provide a wide range of points of view 
- Will enable visitors to connect with objects (and ideas) through a range of 
activities and experiences that utilize their life experiences 
- Will provide experiences and materials that allow students in school 
programs to experiment, conjecture, and draw conclusions (Hein 2006, 35) 
 
The next chapter looks into several elements and activities of Huaca Pucllana 
explaining how they are arranged and analyzing which educational theories are being 
implemented. Furthermore, we take a look of how these elements and activities fit into 
the framework of New Museology, ecomuseums, and social development.
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4 Huaca Pucllana: Museum Education and New Museology 
 
There are several ways in which information can be transmitted to the public in a 
museum. On-site museums differ from other museums because of their direct relation 
with the area in which they are situated. In the case of Huaca Pucllana this relation has to 
do with the pre-Columbian aspect of the area and the fact that the material and 
information that is presented is obtained through archaeological research. The on-site 
museum uses different modes to transmit information to the public. This chapter 
discusses the most important activities that are related to this transmission (e.g. the 
guided tour as principal mode) and several extra activities that are mainly educational (e.g. 
the Taller de Arqueología para niños (Archaeology workshop for kids), Taller de 
Adobitos (Adobe bricks workshop), and the Sala para visitantes con discapacidad visual 
(Exhibition hall for visual disabled visitors)9 in relation to educational theories, New 
Museology, ecomuseums, and social development. 
 
4.1 The guided tour 
 
A visit to the on-site museum consists of a guided tour through the archaeological site of 
Huaca Pucllana. The guided tour comprises of three parts: the exhibition hall, the 
pyramid, and the flora and fauna section. Visitors have the possibility to choose between 
six languages in which the tour is given (Spanish, English, French, Italian, Portuguese, 
and Japanese). Each year the tour guides are brought up to date with the most recent 
research results from the site (Chirinos Cubillas 2013a, 106).  
The first transmission of information takes place when visitors buy their entrance 
ticket (fig. 19). The entrance ticket depicts an archaeological object on the front side (a 
ceramic vase belonging to the Lima culture), and general information on Lima culture 
(the builders of the pyramid) on the backside. In addition to the entrance ticket, the visitor 
receives an information folder (fig. 20) with general information on the on-site museum, 
the name Pucllana, Lima culture, the abandonment of the site, the method of construction, 
Lima culture’s religion, and important information for a visit to the museum (location, 
visiting hours, holidays, fees, etc.). Furthermore, the folder displays ceramic objects, a 
textile piece, and photos from some sections of the pyramid.  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
9 Translations by author. 
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Figure 19. Entrance ticket (On-site museum Huaca Pucllana) 
 
 
Figure 20. Information folder (On-site museum Huaca Pucllana) 
 
4.1.1 The exhibition hall 
 
At the entrance of the museum, an information board describes activities, news, and a 
short introduction on the use of the pyramid of Huaca Pucllana (fig. 21). The exhibition 
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hall is also located at the entrance of the museum and is the first part of the guided tour. 
Although this is a part of the tour, one can also visit the exhibition hall without a tour 
guide. After buying tickets, visitors wait at the entrance for the start of a tour. This means 
that they have the possibility to visit this part freely before and after the guided tour. 
 
 
Figure 21. Information board (photograph by author) 
 
The exhibition hall acts as an introduction for the rest of the tour and on-site 
museum and is arranged thematically. The permanent collection has one main theme, 
‘The use of the pyramid as a temple for the veneration of the sea’ (Personal 
communication with Flores Espinoza), and is divided into several subthemes: the 
environment of the area during the use of the site, the rituals that took place on the site 
(human sacrifices and the ritual banquet), the representation of the shark within Huaca 
Pucllana, and Lima culture’s funerary tradition. Other themes that are related to the site 
are Wari textiles and Wari burials. Next to these themes, the museum displays an aerial 
photograph of the archaeological site, describes information about the restoration of 
ceramics, displays objects obtained during the archaeological excavations of 1967, and 
presents an installation with ceramic vases depicting marine images (fig. 22). 
 In her thesis of 2013, Chirinos Cubillas notes four types of exposition that can be 
recognized in the exhibition hall: showcases with objects and information boards, an 
installation with ceramic objects, a showcase containing only objects, and a poster 
(Chirinos Cubillas 2013a, 109-111). 
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Figure 22. Exposition elements (floor plan by author) 
 
A. Showcases with objects and information boards: This type of showcase is used in 
exposition elements 1, 2, 3, 4, 6, 7, and 8 (fig. 23). The showcases are built into the wall 
and have a burgundy background. Three elements can be noted in the showcases: the 
poster with information and pictures, the objects, and the description of the objects. In 
order to make the themes (discussed in the first element) more visible, objects related to 
each theme are displayed in these showcases. In other words the objects are the 
visualization of the presented themes. 
 
 
Figure 23. Exposition elements 3 and 4 (photograph by author) 
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B. Installation with ceramic objects: This installation is used in exposition element 5 (fig. 
24) and consists of three elements: a reconstruction of a part of the pyramid, ceramic 
vases decorated with marine iconography, a geometric representation on the wall, and the 
general description of the vases. Four ceramic vases are located on top of the structure 
standing on different levels. A geometric representation is painted on the wall and 
because of the lack of further information it can be assumed that it has a decorative goal. 
Although this exposition type lacks a poster or information board, the relationship with 
the first type can be noted, particularly with exposition elements 3, 4, and 10 due to their 
related themes and activities (Chirinos Cubillas 2013a, 110). 
 
 
Figure 24. Exposition element 5 (photograph by author) 
 
C. Showcase containing only objects: This type of showcase is used in exposition 
element 9 and consists of two elements: the objects and general descriptions of the 
objects (fig. 25). The showcase is located in the center of the hall and has a burgundy 
base surface that matches the burgundy background of the showcases on the walls. The 
title of this showcase is taped on the vitrine window and is: De Juliana a Pucllana: 
Ofrendas Rituales. Piezas recuperadas en las excavaciones de 1967 (From Juliana to 
Pucllana: Ritual Offerings. Pieces retrieved during the excavations of 1967, translation by 
author). The theme of this showcase is not clear for the visitor but is probably related 
with one of the first excavations that have taken place at the site (Flores Espinoza 2005, 
29). 
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Figure 25. Exposition element 9 (photograph by author) 
 
D. The poster: Although posters also are used complementarily in the other exposition 
elements, in exposition element 10 the poster is the only element (fig. 26). It discusses an 
interesting activity performed in the on-site museum: the restoration of ceramics. This 
process is explained in the poster through pictures and text. The poster is directly related 
with exposition element 5 since the ceramic vases exhibited there are also restored. 
 
 
Figure 26. The poster (photograph by Nathanaël Cárdenas Meijers) 
 47 
4.1.2 The Pyramid 
 
The pyramid is the main part of the on-site museum and also the part that can only be 
visited accompanied by a tour guide. One can divide the tour area in two parts: the 
pyramid and the area surrounding the pyramid. The tour guide stops several times during 
the tour to explain something related to each particular place (fig. 27).  
 
 
Figure 27. Guided tour (after www.google.com/maps) 
 
In general the tour guide explains some aspects and themes such as the cultures 
that used the pyramid (Lima, Wari, and Ychsma), the architecture (how it was made and 
why), the rituals and/or activities that took place (like the veneration of the sea), how the 
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excavations have been performed, and a short explanation about the history of the site 
(how did the site become an on-site museum). A quote from the guide (app. 3) explains a 
part of Huaca Pucllana’s history: 
 
‘The restoration (of the site) began just in 1981 (…) before, this place was used as a 
dump and as a track for motocross, the motors crossed over there. The people knew the 
place, it was not given much importance (…) the huaca was very big (…) the city 
destroyed it bit-by-bit in order to create space for the city. These houses and buildings 
(around Huaca Pucllana) are built on the ruins of Huaca Pucllana’ (translation by 
author). 
 
 The tour also includes a short stop at the ‘Flora and Fauna section’ (this will be 
explained separately in paragraph 4.1.3). As in the exhibition hall, several types of 
exposition can be identified (color dots, fig. 27): reconstructions (human activities or 
rituals and structures), a view on excavations, and parts of the site which are presented 
without further exposition elements. Figure 27 shows also Huaca Chica: this part 
functions as the museum’s investigation area and is not accessible for visitors. 
 
A. Reconstructions 
 
Considering the fact that almost half of the exposition elements consist of reconstructions, 
it is clear that this type of exposition plays an important role in the on-site museum. 
Except for the Ychsma reconstruction (no. 7, in 2013), all the reconstructions have been 
placed at the on-site museum in the year 2000 (Personal communication with Vargas 
Nalvarte). The main goal of the reconstructions is to ‘bring back the moment’ of the 
activities or rituals that have taken place on the site. The aspects of the reconstructions 
(height of the model, clothing, objects, architectural features, etc.) are based on the results 
of archaeological investigations. Furthermore, each reconstruction is displayed in the 
same location as the original ritual/structure (Personal communication with Flores 
Espinoza).  Within the reconstruction, a division can be made between human activities 
or rituals, and structures.  
 
a. Human activities or rituals: This exposition type is used in exposition elements 1a, 1b, 
4, 5a, 5b, and 7 (fig. 28). Each reconstruction has two elements: the models and/ or 
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objects, and the information board related to the reconstruction. The models consist of the 
reconstruction of persons (together with ‘original’ clothing, make up, hair) or mummy 
bundles (Wari reconstructions), the reconstructions of objects representing offerings like 
ceramic vases, vegetables used in rituals, and the clay material used to make adobe bricks. 
A quote from the guide about element 1a (app. 3): 
 
‘Besides, this servant is clothed the way it is found here in the tombs: with sandals, a 
tunic named ‘Unku’, a sash, belt, and a hat. The difference between male and female 
(clothing) is easy, it can be noted in the neck, the cut of the neck. A v-neck is masculine, a 
‘closed’ neck feminine’ (translation by author). 
 
 
Figure 28. Exposition elements 1a, 4, 5a, and 7 (photographs by author) 
 
The information boards can be divided into two types: the boards with text and 
pictures, and the standalone textual boards (fig. 29). The first one is used in the 
reconstruction of the Wari burials (elements 5a and 5b) and the offerings (element 1a). 
The pictures give an impression of how the finds were discovered during the 
archaeological investigations. In the case of element 1b, the picture also gives an 
impression of the ritual to which it relates. The textual boards (elements 1a, 4, and 7) give 
a general explanation about the related activity or ritual.  
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Figure 29. Information boards of elements 5b, 1b, and 4 (photographs by author) 
 
b. Structures: There are two structures that contain reconstructions. The reconstructions 
represent tree trunks (used as columns in architecture) and ceramic vases. The first 
structure (element 3, fig. 30) is related to the ‘Ritual Banquet’ and its preparation. Since 
this structure does not have an information board, the tour guide provides the contextual 
information. 
The second structure (element 6, fig. 30) consists of the structure with the 
reconstructions and an information board. The information board contains a picture 
depicting the activity that took place in this structure. The description explains the 
function of the structure and the finds that were discovered during archaeological 
excavations.  
 
 
Figure 30. Exposition elements 3 and 6 (photographs by author) 
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B. A view on excavations: This exposition type is unique and is used exclusively in 
element 2 (fig. 31). The goal of this type of exhibition is to let visitors take a look into the 
process of excavation and how the present architecture is interpreted. There are two 
elements present: the structure itself and information board containing three pictures of 
the excavation stages. The textual part explains the interpretation. 
 
 
Figure 31. Exposition element 2 (photograph by author) 
 
C. Parts of the site that are presented without exposition elements: These are parts of the 
site where the guide stops explicitly to explain something about the structure, place, or 
feature. These parts are A, B, and C and they lack further exposition elements (fig. 32). 
An important element of the pyramid that can be found throughout the site is the 
construction technique consisting of adobe bricks. There is not a certain point where the 
guide explains the construction technique: it can be in any place of the site. The 
construction method is called the ‘técnica del librero’ or the bookcase technique due to 
its resemblance with a bookcase (app. 3): 
 
‘The construction technique is named ‘technique of the bookcase’, you can see why, 
right? It has the construction of books in a bookcase and it is constructed in this way 
because of the many quivers and earthquakes that occur in Lima, this (construction) is 
resistant to the earthquakes (…) the space between each adobe (brick) serves to absorb 
the gulfs of the earthquake’s impact (…) Lima (the city) has fallen down three times and 
the wall is still standing: it functions. Now, this is the original (wall) and here is the 
restoration. Only twenty percent (of the walls) is restored, the rest is original’ (translation 
by author). 
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At some places the walls are plastered and painted with a yellow color. As 
mentioned before, this color is thought to be related to the moon and the feminine (fig. 
32). 
 
 
Figure 32. Principal plaza, técnica del librero, and a yellow plastered wall (photographs by 
author) 
 
4.1.3 The Flora and Fauna Park 
 
The Flora and Fauna Park is also part of the guided tour and of the on-site museum. Since 
this park is not ‘original’ to the site it is discussed in this separate paragraph. The main 
goal of the Flora and Fauna Park is to complete the story that belongs to the site (Personal 
communication with Flores Espinoza). The park contains animals and plants that were 
(and still are) cultivated in the ancient Andes, as confirmed by archaeological 
investigations. This leads to the other goal of this park: make the tour livelier for the 
visitor. In this way the Flora and Fauna Park can be seen as a reconstruction of the 
situation regarding the domestication of animals and plants. The recognition of the 
 53 
importance of this (present) domestication is emphasized by the museum (Personal 
communication Ccencho Huamán). As the name of the park suggest, the park can be 
divided into two parts: the flora part and the fauna part (fig. 33). The flora part is the only 
one with exposition elements. The names of the plants given both in Latin and the 
common day Spanish annotations. 
 
 
Figure 33. Flora & Fauna park with elements (after Chirinos Cubillas 2013a, 149) 
 
During the tour some plants and animals are discussed together with their origin, 
original and present use, etc. (app. 3): 
 
‘Some flowers here, even the vegetables over here, are the same that the Limas used in 
their time because they did not only eat potatoes. They had several things, they had 
several types of fruit, vegetables like Zapallo (Pumpkin like vegetable), ‘Caiguas’, or in 
this case Sweet potato (…) The most sweet type, the orange one, you can find in your 
‘Cebiche’ (a Peruvian dish) (…) Now, the Limas did not only had flowers or vegetables 
for their diets but they had also animals like these ones (…) and yes, in Peru it is usual to 
eat guinea pigs, but not only in Peru. As a matter of fact from the south of Colombia to 
the north of Chile it is also common to eat guinea pigs. After all, remains of guinea pigs 
eaten by humans are found here in Peru. For over 4000 years back from now it (guinea 
pigs) has been part of the ancient Peruvian diet’ (translation by author). 
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4.1.4 The guided tour: Educational theories and New Museology 
 
A. Educational theories 
 
When looking at the guided tour from an educational perspective it is logical to classify it 
in the didactic, expository education theory. Within the guided tour, a group of people is 
taken for a ‘ride to the past’. The guide is a very important element in this journey: he or 
she, as an authority of knowledge, transmits information into the passive minds of the 
public. The main goal of the tour is to teach the public something, and the focus lies on 
the subject. The transmission of information happens in a school-like way and can be 
divided into three elements: the folder, exhibition hall, and guided tour (tab. 2). 
 
Table 2. Guided tour themes (table by author) 
Folder Exhibition Hall Guided Tour 
On-site museum Arial photograph of the 
archaeological site 
Offering ritual (a) 
What is Pucllana?  The representation of the 
shark within Huaca Pucllana 
Offering ritual (b) 
Lima Culture Human sacrifices A look into excavations 
Why was Pucllana 
abandoned? 
The ritual banquet Ritual banquet 
How and why was it built? Ceramic vases depicting 
marine representations 
Sacrificial tomb 
Preparation of adobe 
How was their religion? Lima culture’s funeral 
tradition 
Flora & Fauna 
(Services) Wari textiles Principal plaza 
 Wari funerals Plaza of the ancestors 
The restoration of ceramics Wari tomb (a) 
Objects obtained during 
excavations of 1967 
Wari tomb (b) 
 Plaza of the offerers 
Ychsma ritual 
 
The folder is not directly a part of the guided tour, but every visitor receives one when 
they enter the on-site museum. It acts like a ‘book’ with information about the museum 
and is subdivided in themes (see tab. 2). The sequence of these themes is important.  
The exhibition hall, as part of the tour, acts as a preparation for the tour around 
the pyramid. The public is introduced to some themes that return in the next part of the 
guided tour. There are several themes that are presented (see tab. 2) in combination with 
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objects, posters, labels, etc. The guide of the tour uses these elements to transmit 
information to the public. It is remarkable that there is not a clear sequence in the 
exhibition hall. During the tour, the guide chooses the route and the public follows but as 
noted before, the exhibition hall can also be visited apart from the guided tour. If the 
exhibition hall is visited apart from the tour it changes the nature of it. The type of 
education seems like a mixture of the didactic, expository education and constructivism. 
On one side, the ‘truth’ is presented to the public through didactic components (objects, 
posters, etc.) with the notion that knowledge is built up bit-by-bit. On the other side, by 
lacking a clear sequence, people select the route for themselves and choose which 
element of the exhibition hall is worth to examine constructing in this way a ‘selected 
knowledge’. 
The tour around the pyramid has a clear sequence (the public must follow the 
guide) and is chronically arranged (Lima, Wari, and Ychsma cultures). The guide 
discusses several themes (see tab. 2) in combination with reconstructions, information 
boards, etc. The guide acts as a ‘teacher’ within the tour transmitting information that has 
to be learned. This is characteristic of the didactic, expository education theory. 
 
B. New Museology 
 
In a research by Nick Merriman (1988) where people were asked about the best way to 
develop an understanding of a local historic or old place, most of the interviewees 
favored a visit of the area (20%) or a guided tour around the area (19%). The rest favored 
a visit to a museum (7%) or to watch a television program about it (16%) (TV watchers 
rarely visited museums) (Merriman 1988 in Walsh 1992, 161).  It seems that people want 
to experience a place in order to get an understanding of it. This relates with the notion 
that ecomuseums are museums of place where the ‘big picture’ or original context of a 
place is presented (Walsh 1992, 163). Kirshenblatt-Gimblett states that site museums are 
part of the site rather than an addition, and that museums do what sites cannot do for 
themselves: tell their story (Kirshenblatt-Gimblett 1998 in Silverman 2006, 4). The 
guided tour is a good example of how the museum can ‘speak’ for the site.  
There are some objectives of the on-site museum that are fulfilled by the guided 
tour. As mentioned before, they consist of telling the visitors about the work of 
archaeologists within the site, the history of the site (cultures), and the history of the on-
site museum (Personal communication with Flores Espinoza). The big picture or original 
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context of the archaeological site is also an important element within the guided tour. In 
order to achieve this, the museum’s direction has decided to use dioramas, 
reconstructions, and to integrate a Flora and Fauna park into the site (supported by 
archaeological research). 
The guided tour, as an element of the museum, seems to correspond with the 
objective of ecomuseums, as a category of the New Museology, to present the ‘big picture’ 
of the archaeological site, taking into account the original context of the site. As noted 
before, the tour can be categorized under the didactic, expository education theory where 
visitors are ‘passive’ learners. For this reason, the guided tour does not correspond 
entirely with the New Museology’s goal of community development where the 
community is involved in an active way with the museum (Mayrand 1985, 201). The 
most probable reason for this is that the guided tour is aimed at one-time visitors (for 
example: 47,395 of the 69,128 visitors in 2011 were from outside Peru (Chirinos Cubillas 
2013a, 97). Despite the lack of an active involvement of the visitor in this activity, the 
guided tour does contribute to the public’s appreciation of the past and the national 
heritage, and the importance of its preservation. 
 
4.2 Other activities in Huaca Pucllana 
 
Along with the guided tour as a main activity, the on-site museum has and still does 
organize other activities for the public. The main goal of these activities is to involve 
people with archaeology in order to foster the public’s appreciation of the national 
heritage. One of the established objectives at the beginning of the museum was to use the 
museum as an educational tool (Personal communication Vargas Nalvarte). This can be 
seen in the organizing of workshops for children like the Taller de Arqueología de niños 
(Archaeological workshop for kids) or the Taller de adobitos (Adobe bricks workshop)10. 
A last development within the District Municipality of Miraflores (where Huaca Pucllana 
is situated) is the inclusion of disabled persons (www.miraflores.gob.pe). The museum 
has adapted this development in its program and is developing an ‘Exhibition hall for 
visual disabled visitors’ that is operating as pilot. Until 2012, an interesting annual 
activity took place at the museum, in which adults could participate in the excavations for 
one month (Chirinos Cubillas 2013a, 105). The participants were considered assistants of 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
10 Translations by author. 
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an archaeologist and were taught how to excavate, draw finds, etc. (Personal 
communication with Silvera La Torre). The museum also has future plans regarding a 
‘Guided Night Tour’, a phenomenon that is becoming popular in other Lima museums 
(López Tafur 2010).  
 
4.2.1 Taller de Arqueología de niños or Archaeological workshop for kids 
 
The archaeological workshop for kids takes place during the summer vacation (January 
and February) and is focused on kids between 8 and 14 years old. The main goal of the 
workshop is for kids to understand the value of national heritage and to get an 
understanding of the important aspects of archaeology (Personal communication with 
Silvera La Torre). The classes are divided into an introduction (including a tour around 
the on-site museum), theoretical/ practical classes, excavations, excursions, and a final 
class. For this thesis, the program of 2014 will be discussed as an example (app. 4). 
The theoretical/ practical classes, ten of which were held in 2014, are the main 
instrument for transmitting information in a playful way to the kids. The themes that are 
discussed include: the work of Huaca Pucllana, the Peruvian pre-Columbian cultures, 
general activities of these cultures (making pottery, weaving, architectural activities, 
Inca’s Chasquis11), and archaeological research related to human anatomy and fossils. 
The classes were led by archaeologist Hernan Silvera La Torre and had the following 
format: an introduction to one of the themes by showing a short movie (20 min), a live 
introduction by a specialist, lunchtime, and finally a practical part where children make 
something related to the theme. Figure 34 shows a picture during the class El mundo de la 
Textilería (The world of textiles, translation by author). This class started with a short 
presentation by Diana Allccarima Crisóstomo (Huaca Pucllana’s textile conservator) 
where she explained the uses of textile (fabrics, instruments, and examples in pre-
Columbian cultures). After the presentation, a short movie was shown about the textile 
production in the Paracas culture (fabrics, iconography and examples of tunics). After 
lunch, the kids made their small textile. 
  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
11 Chasquis were professional messengers who delivered messages throughout the Inca empire 
(Beynon-Davies 2007, 309). 
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Figure 34. El mundo de la Textilería (photograph by author) 
 
The excursions consist of visits to archaeological sites, historic places, and 
ecological areas. The goal of each excursion is for the kids to recognize what they have 
been learning during the classes (Personal communication with Silvera La Torre). Figure 
35 shows a visit to Caral, the most ancient city of the Americas (Solis 2006, 63). 
 
 
Figure 35. Visit to Caral (photograph by José Bazán Castillo) 
 
There are five excavation classes and one related analysis class. The excavations 
are simulated and prepared months before the workshop begins. During these classes, 
kids learn how to use the archaeologists’ instruments and are confronted with funeral 
contexts, domestic areas, architecture, etc. (fig. 36). To document their archaeological 
finds, they are equipped with a logbook and are shown how to make an archaeological 
drawing of a find. The last class (analysis) comprises an analysis of the finds obtained 
during the excavations and a final report (Personal communication with Silvera La Torre). 
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Figure 36. Simulated excavation (photograph by José Bazán Castillo) 
 
After each class, assignments or creations that are made by the kids are kept in a 
personal documentation map or a separated place. During the final class, parents are 
invited along to see what the children have learned and done during the workshops 
(Personal communication with Silvera La Torre). 
 
4.2.2 Taller de Arqueología de niños: Educational theories and New Museology 
 
A. Educational theories 
 
The primary educational theory that is applied in this program is the discovery learning 
theory, along with certain elements from other educational theories. Like the guided tour, 
the workshop is divided into different themes that are discussed (tab. 3). These themes 
belong to the five elements of the workshop, namely: introduction, theoretical/ practical 
classes, excursions, excavations, and a final class.   
The introduction consists of a guided tour around the on-site museum that can be 
compared to the usual guided tour. For this reason, the didactic, expository education 
theory is descriptive of this element. 
The theoretical/ practical classes are more complicated. The theoretical part of 
these classes is related to the didactic, expository education. The information is 
transmitted through a school-like method: a teacher gives class and presents the 
information ‘as it is’, the focus is on the subject, and it is divided into chronological units. 
The practical part of these classes, on the other hand, is derived from the discovery 
 60 
learning theory. A specialist gives an introduction to a subject (for example ceramics) 
and explains how ceramic production works. After this, the participants are ‘put to work’ 
and experience for themselves how the ceramic production works. As the name of the 
classes suggest, practical activity is required. The minds-on/ hands-on terms are relevant 
for this part of the workshop: the participants learn by ‘doing it’ 
 
Table 3. Taller de Arqueología de niños themes (table by author) 
Introduction Introduction and guided tour 
Theoretical/ practical classes What is archaeology? And the work of 
Huaca Pucllana 
Ancient cultures of the highlands and coast 
Pottery making 
The Wari empire and construction of masks 
The world of textiles and creation of textiles 
Architecture and scale models 
The empire of the Incas and their chasquis 
Human anatomy 
Adobe bricks and their use in construction 
Fossils 
Excursions Pachacamac and Pantanos de Villa 
Natural areas and historic places 
Excavations Excavations 
Analysis 
Final class Exhibition of works 
 
The excavations can be classified under the discovery learning theory and are 
comparable to the ‘practical’ classes. The participants perform excavations under the 
guidance of professionals who teach them how to excavate, which instruments to use, the 
several contexts that can be found (funerary context, domestic areas, etc.), among others 
things. A minds-on/hands-on mentality plays an important role in this activity. It must be 
noted that the excavations can also be compared with the stimulus-response education 
theory. This is due to the fact that the participants are trained with excavation techniques, 
methods of analysis, etc. This aspect of the excavations focuses on the method rather than 
the subject: it is important for the participant to learn ‘how to be an archaeologist’.  The 
excursions are similar to the guided tours where the participants are guided to several 
places (Pachacamac, Pantanos de Villa, etc.). The final class does not comprise of an 
educational theory and is rather an end ceremony.  
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 The workshops are divided thematically and consist of theoretical and practical 
classes. Physical activities are the focus within the workshops where participants learn by 
doing. The main educational theory here is the discovery learning theory, combined with 
the didactic, expository education theory (excursions, guided tour and theoretical part of 
lessons) and the stimulus-response education theory (training to ‘be like an 
archaeologist’). 
 
B. New Museology 
 
The archaeological workshop for kids, as part of the on-site museum, aligns with the 
main goal of the New Museology: the development of community. As mentioned before, 
Walsh discusses three objectives of ecomuseums: involvement of the public with the 
museum for the production of their past, the appreciation of the public for their past, and 
the preservation and development of local identities (Walsh 1992, 161-162).  
 The involvement of the public (in this case a group of kids) takes place, like 
Dierking explains, with the use of educational programs (Dierking 2013, 207). When 
analyzing the educational theory of the workshops it becomes clear that discovery 
learning is an important element in which kids learn by participating in an active way. 
The main objective of the workshop is to foster an appreciation for national heritage, and 
emphasize the role of archaeology within this (Personal communication with Silvera La 
Torre). In this way the participants (kids) take part of the production of their past, learn to 
appreciate it, and contribute to the preservation and development of the local identity. 
 The theoretical/practical classes are important for the production and appreciation 
of the past but they also contribute to personal development. This can be seen through the 
lens of ‘Exhibit making’ discussed by Silverman where new personal skills and 
competencies can be discovered (Silverman 2010, 58). Although the group of kids do not 
prepare a real exhibition (Final class, app. 4), they are involved in several activities 
(pottery baking, weaving, archaeological excavation, analysis, etc.) that could reveal 
personal skills or interests. For example, the archaeological workshop has directly 
inspired children to become archaeologists (Flores Espinoza 2002, 371; Javier 
Lizarzaburu 2010, 11). This agrees with the notion that educational programs in museums 
can have positive results in the development of participants (improved attitudes towards 
science, development of life skills, tolerance of other cultures, and a sense of civic 
responsibility) (Dierking 2013, 208).  
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 The workshop can also be seen in combination with the preservation of cultural 
heritage and Nordenflycht Concha’s terms knowledge vs. power (Nordenflycht Concha 
2004). Through the workshop, participants do understand the value of cultural heritage 
besides only knowing that it is important. The fact that the participants are children is 
very important since they are the future of the community. If they value their heritage, 
they will strive to preserve it. 
 
4.2.3  Taller de Adobitos or Adobe bricks workshop 
 
Next to a special guided tour for schoolchildren, the museum offers an Adobe bricks 
workshop (this workshop is also part of the archaeological workshop for kids, see app. 4). 
This workshop is focused on groups of schoolchildren and consists of a guided tour and a 
workshop. The workshop takes place in Huaca Chica, the investigation section of the on-
site museum, and is led by ceramic conservator Jose Chate Solís. There are two steps 
during the workshop: the preparation of the adobe bricks and the creation of recintos or 
enclosed areas. Employees usually do the preparation of the clay for the adobe bricks but 
in some occasions the kids participate in this process. The bricks are made with molds 
and are put in the sun to dry. In the meanwhile the children build, under guidance, 
enclosures using the same technique as the ancient Huaca Pucllana pyramid. Normally 
schools request this activity, but there have also been two occasions of workshops being 
held for birthday parties (Personal communication with Chate Solís). 
 
4.2.4 Taller de Adobitos: Educational theories and New museology  
 
A. Educational theories 
 
This workshop also consists of a guided tour. As noted before, the guided tour is given in 
a didactic, expository educational way. The second part of the workshop can be ascribed 
to the discovery learning theory. The participants perform physical activities (the 
preparation of adobe bricks and the construction of architecture) under the guidance of 
specialists.  The specialists explain the construction techniques, but the children mostly 
discover it for themselves by doing it. For this reason, the mind-on/hands-on terms are 
relevant for this workshop. 
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B. New Museology 
 
The adobe bricks workshop contributes to the community development, but in a less 
extended and active way than the archaeological workshop for kids. This has to do with 
the fact that this workshop consists of a one-time visit to the on-site museum. The first 
part of this workshop consists of a guided tour, and as mentioned before this supports the 
ecomuseums’ objective to present the ‘big picture’ or context of the site. After this, the 
participants learn an ancient architectural building technique, in a discovery learning 
style. Through this workshop, schoolchildren are involved with the archaeological site 
and get to know its context and learn to appreciate the past.  
 
4.2.5 Sala para visitantes con discapacidad visual or Exhibition hall for visual 
disabled visitors 
 
The exhibition hall for visual disabled visitors is located in Huaca Chica and has 
functioned as a pilot since 2011 (fig. 37). The guides leading this activity are specially 
trained to give this kind of tour, and it is advised to perform the tour in groups of six. At 
the beginning of the tour, the visitors receive an information folder that is written in 
braille. The goal of this tour is to help familiarize visitors with the pre-Columbian 
cultures of Peru by using imitations of iconic objects related to these cultures (Personal 
communication with Flores Espinoza). The tour comprises of two exhibition halls, each 
dedicated to one topic: the introduction of Peruvian pre-Columbian cultures (since 2011), 
and the architectural techniques’ exhibition hall (not yet in use).  
 
 
Figure 37. Exhibition hall for visual disabled visitors (photographs by author) 
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Next to the general information about Peruvian pre-Columbian cultures, the first 
exhibition hall contains several exhibition elements: textual information boards that are 
typed and written in braille, a geographical map of Peru in relief, and an objects 
exhibition table. 
 
A. Textual information boards: Two information boards are located at the wall El Perú 
Prehispánico (Pre-Columbian Peru) and Uso de Material Didáctico (Use of the Didactic 
Material)12. These boards give an introduction to the tour regarding its theme and the use 
of exhibition elements. As can be seen on figure 38, the text is both typed in non-braille, 
and coated with a transparent layer on which a braille version is typed. All the textual 
information is provided in this way. 
 
 
Figure 38. Information boards (photograph by author) 
 
B. The geographical map of Peru in relief: This maps depicts Peru and its different 
geographical areas (coast, mountains, jungle) by adding relief to the map (fig. 39). The 
borders of the country are represented by a small string in order to let vision-impaired 
visitors recognize the shape of Peru. The geographical areas have different textures; the 
coast is for example made with sand like material. A last addition to the map is the 
location of several cultures that are discussed, represented by small strings and labels 
typed in braille. 
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
12 Translations by author. 
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Figure 39. Map of Peru in relief (photograph by author) 
 
C. Objects exhibition table: This exhibition element consists of three sub-elements: 
textual information boards, the objects, and guidance string (see fig. 37 and 40). The 
objects consist of ceramics, wooden and textile Wari heads, and weaving instruments. 
They are placed chronologically and the string guides the visitor: each knob means a new 
object. The textual information informs the visitor about the object’s culture, date, and 
contextual information. 
 
Figure 40. Objects exhibition table (plan by author) 
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The second exhibition hall that forms part of this tour is being developed and will 
be used to introduce the various architectural techniques used by the Peruvian pre-
Columbian cultures (Inca, Chavín, Lima, etc.). In addition to this, a scale model of the 
Huaca Pucllana pyramid, as it existed around 700 A.D., is under construction (fig. 40). 
 
 
Figure 41. Architectural building techniques and a scale model of Huaca Pucllana’s pyramid 
(photographs by author) 
 
4.2.6 Sala para visitantes con discapacidad visual: Educational theories and New 
Museology 	  
A. Educational theories 
 
From an educational perspective, the guided tour of this sala is arranged following the 
didactic, expository education theory. The tour is divided into several themes (tab. 4). 
The ‘ceramics’ and ‘ritual/ utilitarian objects’ (see Fig. 40) are arranged in a clear 
sequence on the exhibition table. Besides this, the ceramics are arranged according to the 
chronology of their related cultures. Within the guided tour, the guide acts as a teacher 
and presents the information ‘as it is’. The themes are presented in combination with 
objects and labels written in braille. Because of the importance of the objects and the 
labels, this guided tour has also an aspect of the discovery learning theory, namely the 
hands-on aspect. This aspect of the tour is essential for the participants because they need 
to touch in order to ‘see’. 
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Table 4.  Sala para visitantes con discapacidad visual themes (table by author) 
Ceramics Chavin 1000-200 B.C. 
Cupisnique 1000 B.C.-200 A.D. 
Paracas 1000 B.C.-100 A.D. 
Nazca 200-600 A.D. 
Lima 200-600 A.D. 
Moche 200-600 A.D. 
Recuay 200-600 A.D. 
Cajamarca 200-600 A.D. 
Wari 600-1100 A.D. 
Chancay 1000-1450 A.D. 
Chimu (a) 1000-1450 A.D. 
Chimu (b) 1000-1450 A.D. 
Inca 1450-1534 A.D. 
Ritual/ Utilitarian objects Fake textile head, Wari 700-1000 A.D. 
Fake wooden head, Wari 700-1000 A.D. 
Textile spindles 
Yarn made out of camelid hair (front) and cotton (behind) 
Back-strap loom 
Textile techniques on frames: plait (left) and tapestry 
(right) 
Wooden instrument 
Ruler’s staff, Wari 600-1100 A.D. 
Architectonic building styles (Not 
yet in use) 
Thatching technique. Used by coastal cultures during all 
periods 
Rammed earth technique. Used by coastal cultures during 
the Early Intermediate period until the Inca period 
Adobe building technique. Lima Culture 
Plastering technique. Lima Culture 
Mud and stone building technique. Used by coastal, 
highlands, and jungle cultures during the Initial period 
until the Inca period 
Scale model (Not yet in use) Pyramid of Huaca Pucllana (700 A.D.) 
 
B. New Museology 
 
This part of the on-site museum contributes to the main objective of New Museology, 
namely the development of community, by including members of the community that 
normally would not have the opportunity to take part in museum activities. This falls 
under the term ‘social role valorisation’ proposed by Silverman in which individuals who 
for example have a ‘sick person’ role (or in this case visually impaired) have the 
opportunity to fulfill a ‘normal’ role like ‘museum visitor’ (Silverman 2010, 56).  
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4.2.7 Taller ‘Un día como Arqueólogo’ or Workshop ‘A day as an Archaeologist’ 
 
As mentioned before, this workshop took place until 2012. For this reason it was not 
possible to research it in an extensive way during the internship in Lima. The workshop 
consisted of theoretical and practical classes, with the main goal of participants (adults 
from the community around the on-site museum) gaining an understanding of the 
archaeological work carried out at Huaca Pucllana (Chirinos Cubillas 2013a, 105). The 
duration of the workshop was one month, meeting every Saturday, and the participants 
acted as members of the excavation team, under the supervision of professionals 
(Chirinos Cubillas 2013a, 105; Personal communication with Silvera La Torre). 
 The educational theory that is applied within this workshop is similar to the 
archaeological workshop for kids: it is a combination of didactic, expository theory 
(theoretical classes), discovery learning education and stimulus-response theory (during 
the excavations). 
 Seen in the light of New Museology, this workshop mainly relates to the objective 
of ecomuseums to include the public with the museum for the production of its past 
(Walsh 1992, 161-162). The term ‘Shared Authority’ (Duclos-Orsello 2013, 124) can 
also be applied: participants act as members of the excavation team and contribute to the 
archaeological work of Huaca Pucllana. This can contribute to the other objectives of 
ecomuseums: the appreciation of the past and the preservation and development of local 
identities (Nordenflycht Concha 2004; Walsh 1992, 161-162).  
 
4.3 Huaca Pucllana: education and community development 
 
The on-site museum of Huaca Pucllana implements several educational theories in order 
to educate the public. The choice of theory depends on the museum’s activity or the 
pertinent objects, and for some topics a combination of educational theories is used. 
 The guided tour is the main activity of the on-site museum and its goal is to 
educate the public regarding: the creation of the on-site museum (and rescue of the site), 
the work of the museum and the importance of preserving the site, and to present the ‘big 
picture’ of the archaeological site. The main educational theory used in the guided tour is 
the didactic, expository education in which the public is educated through a school-like 
method using, among others things, labels, panels, and verbal description. An important 
aspect of the guided tour is the presentation of the ‘big picture’ or context of the site: the 
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creation of a sense of place. Although active participation of the public with the museum 
for community development does not take place, the public is encouraged to appreciate 
their heritage. 
Besides the guided tour, the on-site museum offers several programs. It is safe to 
say that these programs involve the community with the on-site museum and that they 
contribute in different ways to community development. The base of these programs is 
didactic, expository education complemented by other theories like stimulus-response 
education and discovery learning. The subjects that are taught differ by program. The 
workshops (archaeology for kids, adobe bricks, and ‘a day as archaeologist’) discuss the 
same subjects as the guided tour but in an extended way. This concludes with active 
participation: the hands-on/minds-on term is descriptive of this workshop. From a 
community development perspective these workshops contribute to the development of 
the participants (improvement of personal skills, development regarding science, respect 
for heritage, etc.), and in the case of the ‘A day as Archaeologist’ workshop, participants 
act as members of the research team. The exhibition hall for disabled visitors seeks to 
educate on a more general subject, namely the pre-Columbian cultures of Peru. This 
program is interesting because of the inclusion of persons that normally do not have 
opportunities to participate in museum activities. 
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5  Cultural Heritage Management of limeño huacas 
 
The protection of Peruvian heritage sites was first mentioned in the Supreme Decree 89 
of 2 April 1822 in which the Peruvian state committed to preserve and protect its 
historical remains. This decree also stated that the state had sovereignty over its remains. 
Furthermore, the extraction or excavation of old buildings or huacas was prohibited 
without government permission (Silva 2010, 125). Nowadays, Law 28296 General Law 
of the Nation’s Cultural Heritage13 (translation by author) protects heritage sites and their 
integrated parts (INC 2004, article 1). Heritage sites are defined as: 
 
‘All the buildings, infrastructural works, environments and monumental compositions, 
historical centers, furthermore, constructions or material evidence that are the result of 
urban and/or rural human activity and life (…) and that have an archaeological, 
architectonic, historic, religious, ethnological, artistic, anthropological, paleontological, 
traditional, scientific or technological significance, their environment included, and also 
(sites) that are located in the sub-aquatic territory of the nation’ (translation by author). 
 
Although Peru has legislation that protects heritage sites, it seems that there is a 
lack of a well-planned cultural heritage management (Silverman 2006 in Higueras 2008, 
1074). The most basic problem is the registration of heritage sites: Alva states that Peru 
contains approximately 200.000 heritage sites, yet the majority is not registered as such. 
Most are also affected by lootings that occurred repeatedly over the years (Alva 2001, 91). 
Other problems related to cultural heritage management are poor funding and a lack of 
long-term planning. Besides the fact that well-defined projects are starting to emerge, the 
funding of cultural heritage management of sites is often inefficient due to one-time 
governmental funds without ongoing further planning (Higueras 2008, 1075). Silva also 
points out the categorization of ‘important’ vs. ‘unimportant’ heritage (Silva 2010, 127) 
that is confirmed by the division of the management of Peruvian heritage sites (Higueras 
2008, 1075).  
Higueras divides the management of heritages sites in Peru into two general 
groups: the WHL (UNESCO’s World Heritage List), and the non-WHL. The enlistment 
of Peruvian WHL sites, nine at this moment (www.whc.unesco.org), is a result of an 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
13 Ley 28296 Ley General del Patrimonio Cultural de la Nación. 
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‘extern’ interest in sites (influenced by international organizations like UNESCO or the 
World Bank) rather than an internal one (Higueras 2008, 1075). Furthermore, the 
enlistment of sites into the WHL is just the beginning of a site’s preservation. The 
ongoing management is the responsibility of the state party and as mentioned before, this 
is negatively affected by poor funding and a lack of planning (Higueras 2008, 1075). 
Non-WHL sites experience the same problems as the WHL sites (funds and planning) but 
the major difference is that they lack an external influence encouraging its ongoing 
preservation, which results in the destruction of sites (Higueras 2008, 1075). 
 This chapter focuses on the cultural heritage management of huacas (all non-
WHL sites) in the Peruvian capital Lima: it examines the management of Huaca Pucllana 
and compares it to the rest of the limeño huacas. 
 
5.1 The management of Huaca Pucllana 
 
Higueras defines six stages of cultural heritage management: planning, study, 
preservation, presentation, promotion, and sustainability (Higueras 2008, 1073). This 
paragraph divides the cultural heritage management of Huaca Pucllana into four parts and 
incorporates the stages that are proposed by Higueras. The four parts are: registration, 
study, preservation, and sustainability. 
 
A. Registration: Through the Peruvian law 28296, the Ministry of Culture14 has the 
sovereignty and the duty to protect heritage sites, but when is a site considered a heritage 
site? Regarding Huaca Pucllana, this is declared in three occasions:  
 
- In 1967, Miraflores’ mayor Dr. Juan José Vega proposed, to the National 
Board of Archaeology, the enlistment of the huaca as Heritage of the Nation, 
but it was not until 1978 that it was declared an ‘intangible and inalienable 
area’ by the INC15 (Flores Espinoza 2002, 370).  
- Five years after the creation of the on-site museum, it was registered in 1989 
as a cultural entity within the National System of Museums16. As a result the 
on-site museum became a legal institution (Chirinos Cubillas 2013a, 76). 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
14 Ministerio de Cultura, former INC. 
15 Resolución Ministerial No. 063-87ED. 
16 Resolución Jefatural N° 102.	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- At the end of the year 2001, the INC finally declared Huaca Pucllana 
officially as ‘Cultural Heritage of the Nation’ through Resolución Directoral 
Nacional N° 1196/INC (Chirinos Cubillas 2013a, 77). Article 3 of this 
resolution also demands the preparation of the huaca’s enlistment into the 
Public Registers better known as the SUNARP17 (INC 2001, article 3). When 
this is accomplished, the entire huaca’s registration as property of the state 
will be regulated (Fernández Calvo, 2013). 
 
B. Study: This part includes Higueras’ stages of planning and study, and is related to the 
project ‘Research, Preservation, and Valorisation of the Huaca Pucllana’ (translation by 
author, from now on referred to as RPVHP), that began in 198118 and is still operating 
today (Chirinos Cubillas 2013a, 78; Flores Espinoza 2002, 370). After the project’s 
authorization, technical staff, materials and logistic support were gathered before finally 
beginning the project (Flores Espinoza 2002, 370). The result of this project up until now 
is a characterization of the archaeological site, understanding the people who built it, a 
picture of their society, and studying how they developed (see Chapter 2) (Chirinos 
Cubillas 2013a, 78). The main goal of the project is to study the archaeological site in 
order to obtain knowledge about the cultural heritage that lies within it, and to preserve 
and valorise it (Flores Espinoza 2002, 373). 
 
C. Preservation: The preservation of the site includes Higueras’ stages of preservation, 
presentation, and promotion, and relates also to the RPVHP project. Through the 
registration of the archaeological site and the creation of the on-site museum in 1984, it is 
possible to preserve the site. The presentation of the site happens through the on-site 
museum with the guided tour (exhibition hall, pyramid, flora and fauna section, etc.) as 
its main activity (see Chapter 4). The promotion of the site has three aspects: through 
conferences at archaeological and museological events (Chirinos Cubillas 2013a, 101), 
publications (www.huacapucllanamiraflores.pe), and through activities and programs that 
are discussed in Chapter 4. 
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
17 Superintendencia Nacional de los Registros Públicos or National Superintendent for the Public 
Registers (translation by author) (www.sunarp.gob.pe). 
18 Authorized by Resolución Ministerial No. 034-81-ED.	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D. Sustainability: The sustainability of the site is regulated through three important 
factors. The first one is the convention of 1990 between the Municipality of Miraflores 
and the INC19 (nowadays, the Ministry of Culture) that has been renewed periodically 
(Chirinos Cubillas 2013a, 76). The last version of this convention (28 June 2011) is valid 
for ten years and describes its main objective as the protection of the movable and 
immovable archaeological heritage related to Huaca Pucllana’s project through the 
realization of activities such as research, valorisation, public service, etc. (Ministerio de 
Cultura and Municipalidad Distrital de Miraflores 2011, clause 3 and 9). The Ministry of 
Culture as well as the District Municipality of Miraflores are responsible for the 
implementation of the convention. The first designates a professional archaeologist as the 
head of the project and authorizes and supervises all activities related to it (Ministerio de 
Cultura and Municipalidad Distrital de Miraflores 2011, clause 5 and 6B). The latter is 
responsible for the project’s administration, the generation of income origination from the 
municipality itself or from the public or private sector20, and for ensuring that 100% of 
the gathered income is invested in Huaca Pucllana (Ministerio de Cultura and 
Municipalidad Distrital de Miraflores 2011, clause 6A). Furthermore, it is possible for 
both parties (District Municipality or Ministry) to create conventions with national or 
foreign institutions for technical, scientific, financial and/or logistic support (Ministerio 
de Cultura and Municipalidad Distrital de Miraflores 2011, clause 7).  
The second factor is the self-sufficiency of the on-site museum. Since 2006 the 
on-site museum has generated 70% of its budget (Lizarzaburu 2010, 11). This budget is 
generated through the rental of the space used by the restaurant ‘Huaca Pucllana’, the 
rental of the large plazas for cultural activities like opera, theatre, and concerts among 
others (fig. 42), and the entrance fees. It must be noted that these plazas are modified for 
such activities in order to prevent damage (Personal communication with Flores 
Espinoza).  
The last factor is related to Higueras’ stages of presentation and promotion, but 
adds an extra level: community participation. As noted before, some of the activities and 
programs that are discussed in Chapter 4 stimulate community participation that 
eventually can lead to the development of the community. Another result of this 
participation can be the recognition of the value of local heritage, as stated by 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
19  Convenio de Cooperación Interinstitucional entre la Municipalidad de Miraflores y el Instituto 
Nacional de Cultura. 
20 Due to a donation from the private sector, it was possible to fence off the archaeological site in 
2000 (Checa 2007, 8; Personal communication with Vargas Nalvarte). 
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Nordenflycht Concha (Nordenflycht Concha 2004). When the community knows the 
importance of their heritage and benefits from it, it will positively affect its preservation. 
 
 
Figure 42. Concert at Huaca Pucllana (after www.flickr.com) 
 
Huaca Pucllana demonstrates a well-planned heritage management taking into 
account the research, preservation, and valorisation of the site through the RPVHP project 
that nowadays is part of the on-site museum (Personal communication with Flores 
Espinoza).  
Other aspects of the heritage management are its sustainability (through the 1990 
Convention), its self-sufficiency, and the community involvement. The latter is very 
important as has become explicit in paragraph 4.3, and can be traced back to the 
beginnings of the RPVHP project through the ‘Archaeological workshop for kids’ among 
others (Flores Espinoza 2002, 372). 
 
5.2 The management of limeño huacas 
 
Before taking a look into the management of limeño huacas, it is important to get a 
general view on the huaca’s situation. In July 2014, the limeño metropolitan area 
contained 342 archaeological sites that were declared ‘Cultural Heritage of the Nation’21. 
There were plans for the delimitation of 208 sites, and 44 sites were added into Public 
Registers as property of the state. The enlistment of archaeological areas into Public 
Registers is very important because some sites that are declared ‘Cultural Heritage of the 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
21 The Peruvian newspaper El Comercio of 31 October 2014 speaks of 392 archaeological sites as 
part of the ‘Cultural Heritage of the Nation’. This is probably due to the on-going enlistment of 
archaeological sites (El Comercio 31 October 2014). 
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Nation’ also contain structures owned by third parties that are inscribed into Public 
Registers (Municipalidad Metropolitana de Lima 2014c, 3).  
The condition of the 342 limeño huacas differs greatly: Figure 43 shows that 36 
huacas are fenced, 104 have an information panel declaring that it belongs to the cultural 
heritage of the nation (fig. 44), 16 have proper infrastructure to receive visitors, 11 are 
being used for social purposes, and 17 are incorporated into supported archaeological 
projects22. It is remarkable that just 3% of the huacas in the limeño metropolitan area is 
used for social purposes (Municipalidad Metropolitana de Lima 2014c, 4) keeping in 
mind that these kind of activities can have positive results (fig. 45).  
 
 
Figure 43. Archaeological sites in the limeño metropolitan area (after Municipalidad 
Metropolitana de Lima 2014c, 4) 
 
 
Figure 44. Official information panel by the Ministry of Culture for the huaca Los Perales 
(www.jrr3.blogspot.nl, accessed on 6 January 2015) 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
22	  This group includes the huacas Mateo Salado, Huaca Pucllana, Maranga, and Huantille among 
others (Municipalidad Metropolitana de Lima 2014c, 3). 
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Figure 45. The social use of archaeological sites in the limeño metropolitan area (after 
Municipalidad Metropolitana de Lima 2014c, 4) 
 
The 23rd of August 2013 was an important date for the cultural heritage 
management of the limeño huacas: on this date, the Ministry of Culture and the 
Metropolitan Municipality of Lima signed a convention 23  for the interinstitutional 
cooperation of the limeño huacas’ cultural heritage management (from now on referred to 
as ‘2013 Convention’) (www.munlima.gob.pe). The cultural heritage management of the 
limeño huacas can be divided into two periods: the period before the convention and the 
period after the convention. 
 
5.2.1 Cultural Heritage Management of limeño huacas before the 2013 Convention 
 
The huacas have only been under active management for the last two decades. For this 
research a distinction will be made between three initiatives related to this management: 
those by the INC/ Ministry of Culture, those by the Metropolitan Municipality of Lima, 
and civil initiatives. 
 
A. The INC/ Ministry of Culture: Before the 2013 Convention, there was a lack of long-
term planning for the management of huacas as an entity. Nevertheless, the INC (since 
2010 the Ministry of Culture) put into place several regulations beforehand, regarding the 
intervention of archaeological heritage in Lima, some of which still operate. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
23 Convenio Específico de Cooperación Interinstitucional entre el Ministerio de Cultura y La 
Municipalidad Metropolitana de Lima. 
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Between 2005 and 2007, for the first time, institutional projects of archaeological 
investigations incorporated educators and cultural promoters24 (Zúñiga 2007, 22-23). The 
main objective was to involve local communities with archaeological sites and historical 
monuments through projects for awareness and cleansing of heritage sites (fig. 46), and 
guided tours. Within these activities, educators and cultural promoters acted as ‘local 
authorities’ that promoted the value of cultural heritage to the communities. During this 
project, 34 archaeological sites were improved (Zúñiga 2007, 23). 
 
 
Figure 46. Cleansing expedition with the participation of schoolchildren (Zúñiga 2007, 22) 
 
Since 2012, The Ministry of Culture has been conducting several projects to 
valorise and integrate limeño heritage sites into their communities in order to protect and 
preserve them25 (Guzmán et al. 2014, 6). Three of these projects are Huaca limpia, huaca 
viva (Clean huaca, lively huaca), La huaca nos cuenta (The huaca narrates to us), and 
Transformando mi pasado, transformando mi ciudad (Changing my past, changing my 
city)26 (Guzmán et al. 2014, 7-8).  
 
a. Huaca limpia, huaca viva started in 2012 with the goal of intervening in archaeological 
sites that are in danger of deterioration, many of which are used as a communal garbage 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
24  These activities took place under the supervision of the Subdirección de Participación 
Ciudadana (Sub-direction of Civil Participation, translation by author) from the INC. 
25 These projects take place under the supervision of the Dirección de Gestión de Monumentos 
(Direction for the Management of Monuments) that belongs to the Dirección General de 
Patrimonio Arqueológico Inmueble (General Direction for the Immovable Archaeological 
Heritage, translations by author) within the Ministry of Culture. 
26 Translations by author. 
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dump. This project consists of informal chats with people about archaeology, guided 
tours around archaeological sites, and expeditions of cleansing of heritage sites. Up until 
September 2014, 68 monuments in 21 limeño districts were improved (Guzmán et al. 
2014, 8). 
 
b. La huaca nos cuenta started in 2013 and is aimed at children between four and eight 
years old. The project’s goal is for kids to know and understand the value of the 
archaeological monuments that are located near their living space, may they be near their 
houses or schools. The project takes place on the weekends and consists of storytelling 
inspired by the pre-Columbian past combined with songs, guided tours around 
archaeological sites, workshops27, and a symbolic ‘hug for the huaca’ that symbolizes the 
promise to pursue the projects’ goal (fig. 47). Up until September 2014, 24 programs 
have been conducted. There are future plans to expand this program to the rest of the 
country (Guzmán et al. 2014, 9). 
 
 
Figure 47. The ‘hug for the huaca’ (www.panamericana.pe) 
 
c. Transformando mi pasado, transformando mi ciudad started also in 2013 and is a 
project created by collaboration between the Ministry of Culture and the Justice 
Department28, and is aimed at underage persons who are living in rehabilitation centers of 
Lima. The project’s goal is to motivate the youth and to familiarize them with their 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
27  Workshops: Mask-painting with pre-Columbian prints, Clay modelling, Elaboration of 
headdresses, Stone-painting with prints related to the storytelling, and Elaboration of panels with 
the projection of the learned matter during the project. 
28 Poder Judicial. 
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heritage through guided tours to museums and archaeological monuments, informal chats 
with archaeologists and conservation specialists, and participation with the conservation 
of archaeological sites. In 2014, 18 adolescents collaborated with archaeological and 
conservation projects at the archaeological sites Monterrey and Mateo Salado (Guzmán et 
al. 2014, 9). 
 
B. The Metropolitan Municipality of Lima 
 
In December 2012, the Metropolitan Municipality of Lima created the Gerencia de 
Cultura (from now on referred to as Board of Culture) (Municipalidad Metropolitana de 
Lima 2013b, article 126). The goals of this board are to valorise limeño huacas and to 
promote their social use for the community (Michelena 2014). In January 2013, the Board 
of Culture presented the Plan de Gestión del Patrimonio Arqueológico de Lima (Plan for 
the Management of Lima’s Archaeological Heritage, translation by author). This plan 
acts as a guideline for the investigation, preservation, and management (valorisation, 
social use and education, and touristic aims) of the capital’s archaeological heritage 
(Municipalidad Metropolitana de Lima 2013a). The plan has three main goals:  
 
- To generate a general appreciation for the archaeological heritage as the 
origin of Lima’s urban history. 
- To create a platform for the communication and diffusion of information 
about Lima’s archaeological sites, the history of their investigations, and civil 
initiatives (public and private) that favor them. 
- To support or assist the execution of projects related to the investigation, 
preservation, and valorisation of the city’s archaeological heritage. This 
includes the formalization of touristic circuits, constructions, administration 
and/or support to museums or information centers, and educational programs, 
among others (translation by author) (Municipalidad Metropolitana de Lima 
2013a). 
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The Plan for the Management of Lima’s Archaeological Heritage has two 
important elements: Rutas turísticas (Touristic routes) and Programas educativos 
(Educational programs)29. 
Rutas turísticas is an initiative in which 18 huacas are subdivided into four 
‘touristic routes’ (fig. 48 and tab. 5). The selected huacas have the most potential to fulfill 
the plan’s three main goals and are incorporated in the project on a pilot basis 
(Municipalidad Metropolitana de Lima 2013a). It can be noted that the routes are named 
after the rivers that flow through the area (Chillón, Rímac, and Lurín), and the center of 
Lima (Limaq is the Quechua term for the capital) (tab. 5) (Cerrón-Palomino 2000, 152). 
The Rutas turísticas are created to serve as a tool to help citizens appreciate their 
archaeological heritage, and are primarily aimed at schools (Municipalidad Metropolitana 
de Lima 2013a; www.facebook.com/LimaMilenaria). The plan describes the Rímac route 
as the first that will be put into service. Valorisation projects of huacas30 are also part of 
the plan: up until November 2014, four huacas have been valorised, respectively: Huaca 
Palomino (2012), Huaca Corpus I (2013), Huaca Culebras (2014), and Huaca Corpus II 
(2014) (Municipalidad Metropolitana de Lima 2014d, 72). 
 
 
Figure 48. Touristic routes (after Municipalidad Metropolitana de Lima 2013a; 
www.facebook.com/LimaMilenaria) 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
29 Translations by author. 
30 This involves the investigation, preservation, and valorisation of huacas. 
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Table 5. Touristic routes (after Municipalidad Metropolitana de Lima 2013a; 
www.facebook.com/LimaMilenaria) 
Chillón route Rímac route Limaq route Lurín route 
Garagay’s U-
temple 
Huaca Puruchuco Maranga complex Huaca 
Pachacamac 
El Paraíso’s temple Huaca Huaycán de 
Pariachi 
Mateo Salado 
complex 
Mina 
Perdida’s U-
temple 
Ancón’s necropolis 
and shell middens 
Huaca Fortaleza de 
Campoy 
Huaca Huallamarca Cardal’s U-
temple 
Huaca Mangomarca Huaca San Borja Huaca 
Manchay Bajo Huaca San Juan de 
Pariachi 
Huaca Pucllana 
Huaca Santa Catalina 
 
Programas educativos is the second part of the Plan for the Management of 
Lima’s Archaeological Heritage and consists of two educational programs for students 
who attend limeño primary and secondary schools, namely: Vamos al Museo y Vamos a 
las Huacas (Let’s go to Museums and Let’s to the Huacas) and Talleres de Arte y 
Arqueología (Art and Archaeology Workshops)31. 
 Vamos al Museo y Vamos a las Huacas started in 2011 with visits to museums. 
Since 2012 the program also includes visits to four huacas32. The free program33 offers a 
guided tour to an archaeological site/ museum, a workshop at school before the visit, 
pedagogic material for teachers with information about the site/ museum and suggestions 
for activities, four wall-hanging maps (two of limeño huacas and two of limeño 
museums), and a souvenir as a reminder of the program. Up until January 2013, this 
program has benefited almost 7500 students and over 500 teachers (Municipalidad 
Metropolitana de Lima 2013c, 13; Municipalidad Metropolitana de Lima 2013d, 15). 
 Talleres de Arte y Arqueología started in 2012 and is also a free program. It 
exists to generate an active and positive relation between archaeological sites and the 
program’s participants through innovative methodologies and artistic tools, and to create 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
31 Translations by author, Vamos al Museo is aimed at 5fth graders of primary schools and 5fth 
graders of secondary schools; Vamos a las Huacas is aimed at 1st graders of secondary schools; 
and Talleres de Arte y Arqueología is aimed at 5th graders of primary schools. 
32 The huacas involved in the program are: Mateo Salado, Huaca San Borja, Maranga Complex, 
and Huaca Palomino. 
33 A previous solicitation to the Metropolitan Municipality of Lima is needed to participate in the 
program. 
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a lively experience. This program consists of three sessions in situ for groups of students 
who live near the archaeological site and three sessions especially for teachers. Teachers 
also receive documentation about archaeological sites that can be used during classes (fig. 
49) (Municipalidad Metropolitana de Lima 2013a). During 2012, fourteen workshops 
have taken place in three huacas, namely: Mateo Salado, Huantille, and Huaca Palomino. 
This has benefited 321 students and 50 teachers. By now, the program has expanded to 
include seven huacas that are part of the ‘Rutas turísticas’ 34  (Municipalidad 
Metropolitana de Lima 2013a; www.limacultura.pe/patrimonio/publicaciones). In 2014, 
the focus of this program expanded resulting in the incorporation of local heritage 
(material and immaterial) and changing the program’s name into Talleres de Arte y 
Patrimonio (Art and Heritage Workshops, translation by author) (Municipalidad 
Metropolitana de Lima 2014a, 2). 
 
 
Figure 49. Pages 36 and 37 from the ‘Guide for Teachers: Art and Archaeology Workshop in 
Huaca Paraíso’ (translation by author) (after Municipalidad Metropolitana de Lima 2014b, 36-
37)  
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
34 This includes the following huacas: San Borja, Huaycán de Pariachi, Huallamarca, Fortaleza 
de Campoy, Huaca Puruchuco, Huaca El Paraíso, and Huaca Santa Catalina. 
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C. Civil initiatives 
 
Since the beginning of the 21st century, civil initiatives related to the preservation of 
limeño archaeological heritage have been emerging. These include Cuida tu Huaca PLO 
(Take care of your Huaca) (2004), Conociendo y valorando nuestro Patrimonio Cultural 
monumental: Huaca Fortaleza de Campoy (Knowing and appreciating our cultural 
monumental heritage: Huaca Fortaleza of Campoy) (2008), Colectivo Colli Lima Norte 
(North Lima Collective Colli) (2011), Instituto de Cultura, Historia y Medio Ambiente 
(Cultural, Historical, and Environmental Institute) (2012), Salvemos las Huacas (Let us 
save the Huacas) (2012), Huacas, Burbujas y Rock ‘n Roll (Huacas, Bubbles, and Rock 
‘n Roll) (2013), and Círculo Ciclista Protector de las Huacas (Cyclist Club Defender of 
the Huacas) (2013)35, among others. With the exception of Huacas, Burbujas y Rock ‘n 
Roll, all the initiatives are still operating as of today. Characteristic of these initiatives, is 
the use of social media such as Facebook or internet blogs which are used to reach a large 
audience. These digital platforms inform the public about heritage-related activities, news, 
achievements, and other initiatives. All the initiatives have the same objective: to create 
awareness of Peruvian heritage by which an important focus is laid on archaeological 
heritage. There can be made a division between local projects (emphasis on local 
archaeological heritage) and general projects (emphasis on archaeological heritage in 
general): 
 
a. Local initiatives 
 
The projects Huaca Fortaleza de Campoy (San Juan de Lurigancho district) and 
Colectivo Colli Lima Norte (Comas district) are pedagogic initiatives that work together 
with educational centers which are located in their district. The activities that are 
performed by these projects are done in collaboration with the local community, and, 
among others, include guided tours around heritage sites, artistic demonstrations, and the 
cleansing of heritage sites (Chirinos Cubillas 2013b, 48). Cuida tu Huaca PLO is a 
similar project which is located in the district of Los Olivos 
(www.cuidatuhuacaplo.blogspot.nl). 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
35 Translations by author. 
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The Instituto de Cultura, Historia y Medio Ambiente is an non-profit institute, 
located in the district of San Juan de Lurigancho, that focuses on the following four 
subjects: education, culture and art, cultural and natural heritage, and tourism and 
environment (www.facebook.com/pages/Instituto). It organizes guided tours, cultural 
festivities, and workshops in which the local archaeological heritage also plays a role. 
Last year, from the 18th of October until the 4th of January, the institute organized a 
program called Recreándonos con nuestro Patrimonio Cultural (Entertainment through 
our Cultural Heritage, translation by author). This program was aimed at children, 
teenagers, and adolescents, and consisted of workshops that took place every weekend. 
The workshops combined music, art, history, and technology and were named: Waka 
Yachachiq (Huaca Guide), Sikuris en el Barrio (Panpipe players in the neighborhood), 
Historia recreativa (Recreational history), and Barrios con cámaras (Neighborhoods 
with cameras)36 (www.facebook.com/pages/Instituto). Figure 50 shows an impression of 
these workshops. 
 
 
Figure 50. Waka Yachachiq, Sikuris en el Barrio, Historia recreativa, Barrios con 
cámaras (after www.facebook.com/pages/Instituto) 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
36 Translations by author. 
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b. General initiatives 
 
Salvemos las Huacas is an independent civil initiative that lays an emphasis on the 
guardianship of archaeological heritage. In order to achieve this, it aims working together 
with citizens, activists, neighbors, organizations, and especially with educational centers. 
The educational centers are seen as the base for the management of cultural heritage 
(huacas in this case) in which teachers should take the role of leaders. The final aim for 
the huacas is to be interpreted as a living entity that can generate a collective identity, and 
be appreciated and recognized as an entity from which can be learned (Personal 
communication with Contreras Velez37). Salvemos las Huacas searches allies with similar 
initiatives and offers support through technological and didactic/pedagogic workshops. 
The technical workshops are related to a digital platform which is concerned with the 
mapping of huacas: participant initiatives are taught how to map archaeological 
monuments into the platform. In 2011, Salvemos las Huacas took the third place with this 
platform in the international event Desarrollando América Latina (Developing Latin 
America, translation by author) which is related to the innovation of new media, in order 
to solve social problems in Latin America (www.escuelab.org). The didactic/pedagogic 
workshops are especially aimed at educators and activists, and are used to explain how a 
huaca can function as a medium for generating a collective identity and knowledge. Next 
to this, Salvemos las Huacas is preparing a guide for educators that focuses on the three 
following points: the recognition that the city of Lima has thousands years of history (this 
point is related with the mapping of the huacas), seeing huacas as a medium for 
generating knowledge, and recommendations on guided tours around archaeological 
monuments (Personal communication with Contreras Velez). 
 Salvemos las Huacas has worked together with Huaca Fortaleza de Campoy, 
Cuida tu Huaca PLO, Colectivo Colli Lima Norte, and Instituto de Cultura, Historia y 
Medio Ambiente, supporting workshops and participating in guided tours, cleansing of 
heritage sites, and festivities among other things. The Peruvian Ministry of Culture and 
the Metropolitan Municipality of Lima support Salvemos las Huacas mainly on a logistic 
level. They help for example with manpower for the cleansing of the sites, or with 
programs like Huaca limpia, huaca viva (paragraph 5.2.1A) (Personal communication 
with Contreras Velez). 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
37 Jose Luis Contreras Velez is the founder and local coordinator of Salvemos las Huacas 
(Personal communication via a Skype conversation on 3 March 2015). 
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 Huacas, Burbujas y Rock ‘n Roll and Círculo Ciclista Protector de las Huacas 
are initiatives that combine one activity under several limeño huacas. Huacas, Burbujas, 
y Rock ‘n Roll was an initiative by the Peruvian musician Rafo Ráez and acrobat Dirck 
Pajares who organized performances with music and acrobatics in different limeño 
huacas (www.facebook.com/pages/Huacas) (fig. 51). As Ráez explains, the huacas that 
were visited by this initiative were part of a fictional journey to the principal huaca 
Pachacamac38. Círculo Ciclista Protector de las Huacas organizes guided cycling tours 
around limeño huacas to raise awareness for the valorisation of the archaeological 
heritage, these tours take place every month (www.facebook.com/Circulo). 
  
 
Figure 51. Huacas, Burbujas y Rock ‘n Roll (after www.facebook.com/page/Huacas) 
 
Although the condition of many limeño huacas is critical, Contreras Velez states 
that currently there is a big civil movement in Lima concerned with its archaeological 
heritage. There is an increase of local initiatives, positive reactions of communities and 
educational centers to the initiatives, and more interest in the information of the blogs and 
social media. Nevertheless, Contreras Velez states that it is very important for local 
authorities to take a part in the efforts for the preservation of the archaeological heritage 
(Personal communication with Contreras Velez). 
 
5.2.2 Cultural Heritage Management of limeño huacas after the 2013 Convention  
 
As mentioned before, the Ministry of Culture and the Metropolitan Municipality of Lima 
signed a convention for the interinstitutional cooperation for the limeño huacas’ cultural 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
38 The video in which Rafo Ráez explains this initiative can be seen on Youtube:  
https://www.youtube.com/watch?v=LGaviqTt3Qk#t=76, accessed on 22 March 2015. 
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heritage management on 23 August 2013 (www.munlima.gob.pe). This paragraph looks 
into the convention Convenio Específico de Cooperación Interinstitucional entre el 
Ministerio de Cultura y La Municipalidad Metropolitana de Lima39 and the eventual plan 
for the cultural heritage management of limeño huacas Plan: Mi Huaca Herencia que nos 
une40 (Plan: My Huaca, legacy that unites us, translation by author). 
 
A. Convenio Específico de Cooperación Interinstitucional entre el Ministerio de Cultura 
y La Municipalidad Metropolitana de Lima: This convention is comparable with the 1990 
Convention between the INC and the Municipality of Miraflores for Huaca Pucllana. The 
difference is that the Metropolitan Municipality of Lima supervises its forty-nine district 
municipalities, the Municipality of Miraflores being one of them. The main goal of the 
2013 Convention is to design and execute a restoration plan41 for the archaeological 
heritage of the metropolitan area of Lima and is related to the protection, investigation, 
preservation, valorisation, diffusion, and the promotion for the social use of 
archaeological monuments (Ministerio de Cultura and Municipalidad Metropolitana de 
Lima 2013, clause 3). This convention is valid for two years (until 23 August 2015) and 
can be prolonged after an evaluation between the responsible parties (Ministerio de 
Cultura and Municipalidad Metropolitana de Lima 2013, clause 6). Both parties are 
represented by a coordinator: the General Director of the Direction of Immovable 
Archaeological Heritage on behalf of the Ministry of Culture, and the President of the 
Board of Culture on behalf of the Metropolitan Municipality of Lima (Ministerio de 
Cultura and Municipalidad Metropolitana de Lima 2013, clause 5).  
 
Within the convention, the Ministry of Culture as well as the Metropolitan 
Municipality of Lima agree to: 
 
- Participate with the design, implementation, and execution of the plan. 
- Propose and approve the archaeological sites and monuments of Lima’s 
metropolitan area for the consideration into the plan. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
39  For the complete document please visit: http://www.limacultura.pe/sites/ 
default/files/users/user1/convenio_especifico_entre_el_mml_y_mcult.pdf 
40 For the complete document please visit: 
http://www.limacultura.pe/sites/default/files/escritorio/plan_mi_huaca_herencia_que_nos_une.pdf 
41 This comprises the Plan: Mi Huaca Herencia que nos une. 
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- Encourage the District Municipalities of Lima’s metropolitan area to 
participate with the plan. 
- To build awareness for the provincial and district population towards the 
process of the archaeological monuments’ restoration and preservation. 
- Set up a policy to obtain national and international interinstitutional sources 
of cooperation that contributes to the fulfilment of the convention’s goal 
(Ministerio de Cultura and Municipalidad Metropolitana de Lima 2013, 
clause 4). 
 
Next to this, the Ministry of Culture agrees to: 
 
- Exchange information and to support with technical and logistic means for 
the design, implementation, and execution of the plan. 
- Support the technical and normative aspects related to the development of the 
plan’s labour. 
- Set up a policy together with the responsible institutions to carry out physical 
clean-ups, fence off, and provide signs on archaeological sites and 
monuments that are incorporated in the plan. 
- Exchange information and support with technical and logistic means the 
publication of the spatial reference system’s database of Lima (Ministerio de 
Cultura and Municipalidad Metropolitana de Lima 2013, clause 4). 
 
The Metropolitan Municipality of Lima agrees to: 
 
- Assist with human resources, information, technical and logistic means, and 
budgetary means for the execution of the plan. 
- Coordinate with the District Municipalities of Lima’s metropolitan area to 
execute vigilance activities (Ministerio de Cultura and Municipalidad 
Metropolitana de Lima 2013, clause 4). 
 
B. Plan: Mi Huaca Herencia que nos une: This plan is the result of the 2013 Convention 
and was presented for approval in July 2014 by the Metropolitan Municipality of Lima 
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and the Ministry of Culture (Personal communication with Advíncula Zevallos42). The 
plan’s goal aligns with that of the convention: to protect, study, preserve, valorise, diffuse, 
and promote the social use of archaeological monuments (Municipalidad Metropolitana 
de Lima 2014c, 2). The plan has the following objectives: 
 
- To document and study the archaeological sites that are declared Cultural 
Heritage of the Nation. 
- To analyse each archaeological site in various aspects (historic context, 
significance, and social impact) in order to create an individual management 
plan. 
- To develop valorisation projects keeping in mind the infrastructure and 
administrative, maintenance, academic, and scientific labours. 
- Identify social actors, governmental or private, with interest in archaeological 
sites, as well as the community that can benefit from the plan. This way, it 
will be possible to find allies and funds.  
- To create on-site museums or interpretation centres to diffuse the importance 
of archaeological sites and to support educational programs and touristic 
routes. Besides presenting the archaeological sites’ essential information, 
these institutions will develop educational programs and workshops to 
involve the local community with its heritage (Municipalidad Metropolitana 
de Lima 2014c, 2). 
 
As an example of support from the private sector, it is interesting to comment 
that at the end of 2013, the director of the hotel chain ‘Casa Andina’ committed to 
support the valorisation projects of ten huacas that have potential for touristic purposes 
(Gestión 2 December 2013). 
 Because of the large number of huacas in the limeño metropolitan area, the plan 
will be executed in several phases. The plan of July 2014 discusses the first phase in 
which 38 archaeological sites are incorporated. The development of scientific, cultural, 
and educational projects are organised into four routes which will permit the management 
of the metropolitan area of Lima’s archaeological heritage (Municipalidad Metropolitana 
de Lima 2014c, 5). The origin of these routes is the Plan de Gestión del Patrimonio 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
42  Mr. Mario Advíncula Zevallos was the director of the Board of Culture’s División de 
Patrimonio Arqueológico (Division of the Archaeological Heritage, translation by author). 
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Arqueológico de Lima from the Metropolitan Municipality of Lima (see 5.2.1B). The first 
phase’s selected sites are selected by the criteria ‘dimension and environments’, due to 
the emphasis on the social component and the aim to generate an important impact with 
the plan (Municipalidad Metropolitana de Lima 2014c, 5). Table 5 shows the sites that 
are incorporated into the first phase of the plan: 
 
Table 6. Plan’s First Phase (after Municipalidad Metropolitana de Lima 2014c, 5-6) 
N˚ Route Name of the archaeological monument 
1  
 
 
       Lurín 
Molle 
2 Cardal 
3 Cervaci 
4 Mina Perdida 
5 Manchay Bajo 
6 Pachacamac 
7 Pampa de Flores 
8  
 
 
       Rímac 
Fortaleza de Campoy 
9 Mangomarca 
10 Canto Chico 
11 Huaca Santa Raquel 
12 La Puruchuca 
13 Puruchuco-Huaquerones 
14 Huaycán de Pariachi 
15  
 
 
 
       Chillón 
Tambo Inga 
16 Huaca Caudivilla 
17 Con Con A 
18 Aznapuquio 
19 Muralla Chuquitanta 
20 Garagay 
21 Condevilla Señor I 
22 Huaca Palao A 
23 Necropolis de Ancón 
24 Muralla Tungasuca 
25 Chacra Cerro 1 
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26 Chacra Cerro 2 
27  
 
 
 
 
         Lima 
Huaca Potosí 
28 Huaca San Marcos 
29 Casa Rosada 
30 Julio C. Tello 
31 Huaca 23 (Maranga) 
32 Huaca Miguel Grau 
33 Huaca Santa Catalina 
34 Balconcillo/ Segunda Huaca Santa Catalina 
35 Mateo Salado 
36 Huaca San Borja 
37 Huaca Huallamarca  
38 Huaca Pucllana 
 
The plan also incorporates five social activities, four of which have already been 
discussed: Talleres de Arte y Patrimonio, Vamos a las huacas, La Huaca nos cuenta, and 
Huaca limpia, huaca viva. The fifth activity is called Cine en tu huaca (A cinema in your 
huaca, translation by author) and was created by the Metropolitan Municipality of Lima’s 
Board of Culture. The aim of the program is to demonstrate to the neighbourhood that a 
huaca is a ‘lively’ space where they can learn about the city’s history. Each event consists 
of two artistic acts of 45 minutes. The acts can comprise of puppet shows, acrobatic 
shows, storytelling, or live music. The event ends with the projection of short movies on 
a big inflatable movie screen (Municipalidad Metropolitana de Lima 2014c, 31). 
In contrast to the cultural heritage management of Huaca Pucllana (with a 
valorisation project and the involvement of the community since the 1980’s), there was a 
lack of a long-term plan for the management of limeño huacas before 2013. In fact, the 
intervention of limeño archaeological sites began just two decades ago. This intervention 
consisted, and still does, of programs and activities that generally try to involve the 
community with its archaeological heritage. The Metropolitan Municipality of Lima’s 
Plan de Gestión del Patrimonio Arqueológico de Lima seems to be a first step in a long-
term plan for the management of huacas (although it must be kept in mind that only Rutas 
turísticas’ huacas are incorporated). 
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The 2013 Convention is comparable with the 1990 Convention and seems to be a 
more complete plan for the huacas’ management in which all limeño huacas are managed 
as a single entity. It is a convention of cooperation between the Ministry of Culture and 
the Metropolitan Municipality of Lima, and takes into account: valorisation projects of 
archaeological sites, and the investigation, valorisation, preservation, and the social use of 
the metropolitan area of Lima’s archaeological heritage. Actually, the convention’s plan 
is an extended version of the Metropolitan Municipality of Lima’s plan incorporating the 
social programs and activities that were already operating for years prior. One important 
aim that has been always present is the involvement of the local population with its 
heritage in order to valorise and preserve it. It must be noted that the rise of civil 
initiatives that are concerned with the preservation of the archaeological heritage in Lima 
can be seen as a reinforcement of the public’s willingness to be involved with their 
cultural heritage.  
 
5.3 The future of limeño huacas 
 
During the finalizing of this thesis, the news became clear that the policy of the newly-
installed mayor of the Metropolitan Municipality of Lima, Luis Castañeda Lossio, started 
the dismantlement of the Board of Culture which eventually would result in the 
subscription’s cancellation of the Plan: Mi Huaca Herencia que nos une (Personal 
communication with Advíncula Zevallos). On the other hand, the new Board of Culture’s 
president, Mónica Aurich, later denied the discharge of all employees and talked about a 
partial discharge of 60 %. She also reiterated that the Board of Culture is a state structure 
that cannot be dismantled, and furthermore she stated that well-functioning cultural 
programs would be continued (El Comercio 10 January 2015). It must be noted that, up 
until now, it is not clear which programs are going to be continued (www.espacio360.pe).  
 Due to the relative short lifetime of the Plan: Mi Huaca Herencia que nos une 
(presented in July 2014), it is not possible to comment on its development and results. 
Besides this, the fact that it is not clear if this plan will be continued (and if so, in which 
way?) results in uncertain prospects. It would be interesting to analyse the results of this 
management plan for limeño huacas. As noted throughout this research, the management 
of Huaca Pucllana seems to be a good model for the management of archaeological sites 
in the Peruvian capital. Its valorisation project had resulted in the incorporation of the 
archaeological site into the limeño society, including the involvement of the local 
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community in the site, contributing to the site’s sustainability. The Plan: Mi Huaca 
Herencia que nos une is similar to the valorisation project of Huaca Pucllana including a 
convention between the Ministry of Culture and the Metropolitan Municipality of Lima, a 
long-term management plan, and the important element of community involvement, 
among others. Besides this, the rise in civil initiatives shows the willingness of the public 
to have a stake in the management of archaeological heritage. Furthermore, the 
achievements that have been made through programs, initiatives, and projects up until 
now, witness the potential of a proper limeño cultural heritage management. The last two 
decades have shown that investing in the valorisation of limeño archaeological heritage 
through several programs and activities has been a positive contribution to the 
community. Hopefully, this course will be continued in the future. 
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6 Conclusion 
 
Lima, the capital of Peru, celebrates this year the 480th year after its ‘founding’ in 1835. 
Nevertheless, Lima’s metropolitan area has an urban history that goes back for over 4000 
years, as evidenced by the more than 300 archaeological heritage sites situated within the 
city. Nowadays, the Peruvian population refers to archaeological monuments or sites as 
‘Huacas’. The term ‘huaca’ has Pre-Columbian origins and was used to designate 
something or someone’s sacredness. 
The metropolitan area of Lima contains almost 10 million inhabitants and has 
grown by approximately 1.5 million in the last decade. Since the republican period, the 
expansion of Peru’s capital has been a threat to its archaeological heritage or huacas. 
Other threats include looting of cultural heritage material, invasions, and even the 
nation’s economic growth. Up until now, only 3% of limeño huacas has been 
incorporated into valorisation projects, and furthermore, 60% of the huacas are in danger 
of destruction or invasion. Since huacas are an essential element of the city’s history, it is 
urgent to make efforts to preserve the city’s archaeological heritage. But how can this be 
achieved? Minister of Culture Diana Álvarez Calderón states that Huaca Pucllana’s 
cultural heritage management model is one that can be applied to other huacas. 
This research discussed Huaca Pucllana’s management through a theoretical 
framework that includes the following themes: New Museology, social development, 
heritage preservation, and museum education. New Museology is a museological 
movement that arose in the mid-eighties of the past century. The main notion of this 
movement is that museums can extend their functions (identification, preservation, and 
education) for the development of a better human environment. Ecomuseums, the most 
important category of New Museology, are museums that have an active relation with 
their environment (inclusion of the public for the production of its past, appreciation for 
its past, and the preservation and development of local identities). Archaeological site 
museums in Latin America, as models of ecomuseums, also emphasize local stewardship 
of archaeology and museums’ mission of public education and outreach. One of the ways 
to encourage local involvement with museums is through museum education. The result 
of museum education is not only the transmission of information to the public: museum 
education can also contribute to the local community’s development (identity building, 
improved attitudes towards science, and career preparation, among others) and 
preservation of the cultural heritage. In order to analyse Huaca Pucllana’s museum 
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education, George E. Hein’s educational theories are applied to several programs and 
activities that are performed at Huaca Pucllana. Hein discusses four educational theories 
in his book Learning in the Museum (1998) including: Didactic, expository; Stimulus-
response; Discovery; and Constructivism. The difference between these theories is the 
extent to which one believes that knowledge exists in the mind of humans or outside of it, 
and weather knowledge is constructed bit-by-bit in an active way or absorbed in a passive 
way. Besides analysing each activity according to its educational theory, they are also 
discussed through the lens of New Museology. The last part of this research looks into the 
management of Huaca Pucllana and compares it to the rest of the limeño huacas. 
To conclude, the research questions that were proposed in the introduction of this 
research were: 
 
- What is the role of Huaca Pucllana in the limeño society today and how did it 
obtain this? 
- How did Huaca Pucllana transform from a waste dump to an on-site museum? 
- How does Huaca Pucllana implement museum education in its program, and 
what are the aims of this program? 
- How does Huaca Pucllana maintain its place and relevance in the rapidly 
growing metropolis of Lima? 
- What does the experience of Huaca Pucllana has to offer to other ‘Huacas’ in 
Lima-Peru? 
 
In the 1950’s, Huaca Pucllana just was an ordinary mound situated in the middle 
of a neighborhood. The site held no importance for the community, and therefore fell into 
disrepair: people searching for a living space invaded it, it functioned as a garbage dump, 
and became a place for drug addicts and prostitution. Thanks to the efforts of the District 
Municipality of Miraflores, INC, and some persons in particular (the archaeologist Julio 
C. Tello among others) the archaeological site was cleansed and investigated for the first 
time in 1967. In 1981 the long-term management of the site began thanks to the 
authorization of the RPVHP project (Research, Preservation, and Valorisation of Huaca 
Pucllana). Finally, in 1984 the on-site museum Huaca Pucllana opened its doors. One of 
the museum’s goals that have been present since the beginning is to be a cultural center 
for the local community. 
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 The aims of Huaca Pucllana’s museum educational program are to involve the 
community with its heritage and to build appreciation for the importance of its heritage. 
In order to do this, the museum offers several activities and programs. These can be 
divided into two elements: the guided tour (as a main activity) and other programs (like 
summer workshops, adobe workshops, etc.). Depending on its nature, each activity or 
program implements different educational theories (or combinations of theories). 
Nevertheless, every activity or program implements the didactic, expository education, a 
educational theory based on a school-like way of teaching: an ‘authority of knowledge’, 
such as a teacher or tour guide, presents information as the only truth. This category of 
educational theories is the one that is implemented in the guided tour. The other programs 
(summer workshops, adobe workshops, etc.) have the didactic, expository education 
theory as their base, complemented by others like stimulus-response and discovery 
learning. The latter educational theories’ emphasis lies in an active way of learning in 
which the ideas of hands-on/minds-on are important. 
 As mentioned before, the on-site museum has been active since 1981. This would 
not be possible were it not for the sustainability efforts related to Huaca Pucllana. First of 
all, its registration: the designation as an ‘intangible and inalienable area’ in 1978, its 
inscription to the National System of Museums in 1989, and the declaration of Cultural 
Heritage of the Nation in 2001. Besides this: the 1990 Convention between the District 
Municipality of Miraflores and the INC which reinforces their cooperation in order to 
preserve Huaca Pucllana. Furthermore, Huaca Pucllana’s self-sufficiency through the 
rental of some areas of the archaeological site, entrance fees, and financial support from 
the private sector. And lastly, the involvement of the community with the on-site museum. 
This involvement benefits both parties: through community development and the 
preservation of the archaeological site. 
 This research has shown that the cultural heritage management of limeño huacas 
is still in an early stage and has a long way to go. The 2013 Convention between the 
Ministry of Culture and the Metropolitan Municipality of Lima seemed to be a good start 
for the cultural heritage management of limeño huacas as an entity. Due to the uncertain 
future of this convention (and its plan) it is not clear if the huacas’ management will 
progress or deteriorate. Huaca Pucllana’s 1990 Convention is similar to the 2013 
Convention, incorporating long-term planning and community involvement among things. 
In this aspect, sufficient efforts have been taken for the limeño huacas’ management. 
Furthermore, there is a rise in civil involvement with the management of archaeological 
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heritage through initiatives, which shows the potential for a collaboration between the 
different stakeholders (state/local government and the public) on this subject. On the 
other hand, one of the objectives of the 2013 Convention’s plan was to create on-site 
museums or interpretation centers. Since Huaca Pucllana has decades of experience with 
an on-site museum (including its programs and activities to incorporate the site into 
society) its model can be of great value for the realization of the 2013 Convention’s plan. 
 Finally, it can be stated that Huaca Pucllana has an important role within limeño 
society. It is one of the most visited museums in Lima, representing thousands of years of 
the city’s history through multiple programs and activities while always keeping in mind 
the involvement of the community. Furthermore, its cultural heritage management is an 
example for other huacas as the Peruvian Minister of Culture stated. Huaca Pucllana’s 
role has been the result of the collaboration between the state (INC/Ministry of Culture), 
local authority (District Municipality of Miraflores), and the community. The latter is 
maybe the most important because ‘you only respect that which you know’. 
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Abstract 
 
The Peruvian capital Lima contains over more than 300 archaeological sites existing in its 
forty-nine districts. Sixty percent of these archaeological sites are in danger of being 
destroyed, and only three percent is incorporated in projects that enjoy their social use. 
One of the sites that is included in the three percent is the on-site museum ‘Huaca 
Pucllana’, the subject of this master thesis. 
 Since the construction of Huaca Pucllana’s archaeological complex from 500 
A.D. until the arrival of the Spaniards, the archaeological complex has been part of 
various pre-Columbian cultures (Lima, Wari, and Ychsma) fulfilling different roles 
(administrative and ceremonial center, cemetery). After a long period of abandonment 
and being in danger of destruction, an on-site museum was created next to the 
archaeological complex in the 1980’s. The museum’s main objective was to be a cultural 
center for society in which society got involved with their cultural heritage. 
 Nowadays, Huaca Pucllana’s heritage management is seen as a model that can be 
applied to other archaeological sites in Lima. An important aspect of this management is 
society’s involvement with the archaeological site. But how can this be achieved? This 
research focuses on this question by using a theoretical framework that includes the 
themes: New Museology, social development, heritage preservation, and museum 
education. During this research, an analysis has been performed on the offered activities 
and programs by Huaca Pucllana, using a theoretical framework of educational theories 
that George Hein discusses in his book Learning in the Museum (1998). Subsequently, a 
look has been taken on how they fit into the framework of New Museology, social 
development, and heritage preservation. Lastly, Huaca Pucllana’s cultural heritage 
management is compared with other limeño huacas. 
 This research has shown that community involvement with an archaeological site 
can be achieved by aiming at an active community participation, in which a hands-
on/mind-on mentality is essential, in other words: physical and mental participation of the 
community. Finally, the self-sufficiency of Huaca Pucllana’s cultural heritage 
management is made possible thanks to four following factors: registration of the 
archaeological site as heritage of the nation, a convention between the Ministry of Culture 
and the municipality in which it is situated, its economic self-sufficiency, and the 
involvement of community with the on-site museum. 
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Resumen 
 
Lima la capital del Perú cuenta con más de 300 sitios arqueológicos que están dispersos 
entre sus cuarenta y nueve distritos. El sesenta por ciento de estos sitios arqueológicos 
está en riesgo de ser destruido y solo el tres por ciento está siendo aprovechado en 
proyectos sociales. Uno de los sitios que pertenece a este tres por ciento es el museo de 
sitio ‘Huaca Pucllana’, que es a la vez el tema central de esta tesis de maestría. 
Desde la construcción del complejo arqueológico de la Huaca Pucllana en el año 
500 a. C. hasta la llegada de los Españoles, este complejo ha sido parte de diferentes 
culturas Precolombinas (Lima, Wari e Ychsma) en las cual ha cumplido varias funciones 
(centro administrativo y ceremonial, y cementerio). Después de un largo periodo de 
abandono y peligro de destrucción fue creado un museo de sitio junto al complejo 
arqueológico en los años ’80 del siglo pasado. El objetivo de este museo fue ser un centro 
cultural para la sociedad en el cual la sociedad fue relacionada con su patrimonio cultural.  
            Hoy en día, la gestión del patrimonio cultural de la Huaca Pucllana es vista como 
un modelo para otros sitios arqueológicos de Lima. Un aspecto importante de esta gestión 
es la relación que el complejo arqueológico tiene con la sociedad. ¿Pero, como se logra 
este objetivo? Esta investigación tiene que ver con esta pregunta, en la cual se usa un 
marco teórico que incluye los siguientes temas: New Museology, desarrollo social, la 
preservación del patrimonio cultural y educación museológica. 
Durante esta investigación las actividades y programas que la Huaca Pucllana 
ofrece se analizan por medio del marco teórico de las teorías educativas que son descritas 
por George Hein en su libro Learning in the museum (1998). Después de esto se ve como 
estas concuerdan con New Museology y como se relacionan con el desarrollo social y la 
preservación del patrimonio. En última instancia la gestión del patrimonio cultural de la 
Huaca Pucllana es comparada con la gestión de las huacas Limeñas en general. 
De esta investigación se concluye que la mejor manera de integrar a la sociedad 
con un sitio arqueológico es por medio de una participación activa en la cual lo primero 
es la mentalidad hands-on/mind-on. En otras palabras: la participación mental y física de 
la sociedad. Por último, la durabilidad de la gestión del patrimonio cultural de la Huaca 
Pucllana se debe a cuatro factores: el registro del sitio arqueológico como patrimonio de 
la nación, un convenio (a favor de la Huaca) entre el Ministerio de Cultura y la 
Municipalidad donde esta se encuentre, la autosuficiencia y la integración de la sociedad 
con el museo de sitio. 
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Figure 33: Flora & Fauna park with elements (after Chirinos Cubillas 2013a, 149). 53 
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Figure 49: Pages 36 and 37 from the ‘Guide for Teachers: Art and Archaeology 82 
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Barrios con cámaras (after https://www.facebook.com/pages/Instituto-de-Cultura-
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 and activities within the on-site museum (table by author). 
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Appendices 
 
Appendix 1: Chronology of Peruvian Cultures, a selection (after Lanning 1967, 25-27). 
 
Period Date Cultures 
Ceramic stage 
Late Horizon 1476-1534 A.D. Inca 
Late Intermediate 1000-1476 A.D. Chimú, Chancay, Ychsma 
Middle Horizon 600-1000 A.D. Wari, Tiwanaku, Las Ánimas 
Early Intermediate 200 B.C.-600 A.D. Moche, Nazca, Lima 
Early Horizon 900-200 B.C. Chavín, Cupisnique, Paracas 
Initial Period 1800/1500-900 B.C. Early Chiripa, Kotosh, Toríl 
Pre-ceramic stage 
Period VI 2500-1800/1500 B.C. Norte Chico, Buena Vista, Huaca 
Prieta 
Period V 4200-2500 B.C. Honda, Lauricocha III, Viscachani 
Period IV 6000-4200 B.C. Ambo, Canario, Lauricocha II 
Period III 8000-6000 B.C. Chivateros II, Lauricocha I, Playa 
Chira 
Period II 9500-8000 B.C. Chivateros I, Lauricocha I 
Period I ?-9500 B.C. Oquendo 
 
Appendix 2: List of employees of Huaca Pucllana and discussed subjects during 
internship. 
 
Isabel Flores Espinoza: Museum Director 
 22 January: Exhibition Hall for Visual Disabled Visitors 
24 January: Permanent Exhibition Hall vs. Guided Tour. 
José Vargas Nalvarte: Archaeologist/ Coordinator 
15 January: Presentation about the history of the on-site museum for all the employees of 
Huaca Pucllana in honour of the 33rd anniversary since the project has started. 
José Ccencho Huamán: Archaeologist 
15 January: Presentation about the ‘Flora & Fauna’ section of the on-site museum as 
part of the presentation for all employees in honour of the 33rd anniversary since the 
project has started. 
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Hernan Silvera la Torre: Archaeologist/ Coordinator of the Summer Workshop for kids 
14 January: Summer Workshop for Kids 
16 January: Summer Workshop for Kids and Archaeological Community Participation  
José Chate Solís: Conservator 
 22 January: Adobe Bricks Workshop 
Diana Allccarima Crisóstomo: Conservator of Textile 
 17 January: Textile Conservation 
Gladys Paz Flores: Archaeologist 
 11 January: Processing the excavated material 
 
Appendix 3: Quotes from the guide of the guided tour of September 25th 2014. 
 
a) ‘Además este siervo esta vestido tal y cual se encontró acá en las tumbas: con 
sandalias, esa túnica llamada Unku, un fajín, cinturón, un sombrero. La diferencia entre 
hombre y mujer es fácil, esta en el cuello: el corte del cuello. Cuello en V es hombre, 
cerrado mujer’. 
 
‘Besides, this servant is clothed the way it is found here in the tombs: with sandals, that 
tunic named ‘Unku’, a sash, belt, and a hat. The difference between male and female 
(clothing) is easy, it can be noted in the neck: the cut of the neck. A v-neck is masculine, a 
‘closed’ neck feminine’ (translation by author). 
 
b) ‘La restauración recién comenzó para 1981, no hace mucho (…) el lugar antes se usaba 
de basurero y de pista de motocross, ahí las motos saltaban. La gente sabia el lugar se le 
daba poca importancia (…) la huaca fue inmensa (…) la ciudad lo va destruyendo poco a 
poco para hacer mas espacio para la ciudad. Estas casas y edificios están construidas 
sobre las ruinas de Huaca Pucllana’. 
 
‘The restoration (of the site) began just in 1981 (…) before, this place was used as a 
dump and as a track for motocross, the motors crossed over there. The people knew the 
place, it was not given much importance (…) the huaca was very big (…) the city 
destroyed it bit-by-bit in order to create space for the city. These houses and buildings 
(around Huaca Pucllana) are built on the ruins of Huaca Pucllana’ (translation by 
author). 
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c) ‘La técnica de construcción se llama técnica del librero, bueno pueden ver porque, no? 
Pues en libros en un estante y esto funciona así porque lo que hay bastante en Lima son 
temblores y terremotos, esto es resistente a los terremotos (…) el espacio entre cada 
adobe, ese espacio sirve para absorber las hondas de impacto de los terremotos (…) lima 
se ha caído tres veces y el muro sigue aquí, funciona. Ahora este es el original y esta la 
restauración, solo el veinte por ciento esta restaurado lo demás es original’. 
 
‘The construction technique is named ‘technique of the bookcase’, you can see why, 
right? It has the construction of books in a bookcase and it is constructed in this way 
because of the many quivers and earthquakes that occur Lima, this (construction) is 
resistant to the earthquakes (…) the space between each adobe (brick) serves to absorb 
the gulfs of the earthquake’s impact (…) Lima (the city) has fallen down three times and 
the wall is still standing: it functions. Now, this is the original (wall) and here is the 
restoration. Only twenty percent (of the walls) is restored, the rest is original’ (translation 
by author). 
 
d) ‘Algunas flores de acá, inclusivo los vegetales de aquí, son los mismo que lo Limas 
usaban, comían, en su época porque los Limas no solo comen papas. Tienen varias cosas, 
tienen frutas, vegetales como Zapallo, Caihuas o en el caso de acá el Camote … El mas 
dulce (Camote), el anaranjado este si siempre va a encontrar en su Cebiche (…) Pero 
ahora, los limas no solo tienen flores o vegetales para sus dioses pero también animales 
como estos de acá (…) y si en el Perú si se come Cuy pero no solo en el Perú. De hecho 
del sur de Colombia hasta el norte de Chile también se come cuy. Pues aquí en Perú se ha 
encontrado restos de cuy comidos por humanos. Por mas de 4000 mil años atrás siempre 
ha sido parte de la dieta del Perú antiguo’. 
 
‘Some flowers here, even the vegetables over here, are the same that the Limas used in 
their time because they did not only eat potatoes. They had several things, they several 
types of fruit, vegetables like Zapallo (Pumpkin like vegetable), ‘Caiguas’, or in this case 
Sweet potato (…) The most sweet type (Sweet potato), the orange one, you can find in 
your ‘Cebiche’ (a Peruvian dish) (…) Now, the Limas did not only had flowers or 
vegetables for their diets but they had also animals like these ones (…) and yes, in Peru it 
is usual to eat guinea pigs but not only in Peru. As a matter of fact from the south of 
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Colombia to the north of Chile it is also common to eat guinea pigs. After all, remains of 
guinea pigs eaten by humans are found here in Peru. For over 4000 years back from now 
it (guinea pigs) has been part of the ancient Peruvian diet’ (translation by author). 
 
Appendix 4: Timetable for the Taller de Arqueología de niños or Archaeological 
workshop for kids (translation by author). 
 
 
ARCHAEOLOGY WORKSHOP FOR KIDS SUMMER 2014: TIMETABLE 
 
DATE ACTIVITY DETAILS 
Saturday 4th of 
January 
Inauguration Presentation of the workshop and the timetable, after 
this we will have a guided tour. 
Tuesday 7th of 
January 
Theoretical/ Practical 
class 
We will learn about archaeology as a discipline and 
we will visit the cabinets of the museum. 
Thursday 9th of 
January 
Theoretical/ Practical 
class 
We will learn about the ancient cultures of the 
highlands and the coast. 
Tuesday 14th of 
January 
Theoretical/ Practical 
class 
We will learn about the secrets of pottery making and 
we will make objects of ceramic 
Thursday 16th of 
January 
Theoretical/ Practical 
class 
The Wari empire, after this we will make paperboard 
masks. 
Tuesday 21th of 
January 
Theoretical/ Practical 
class 
The world of textiles. We will learn to make objects 
and to use age-old techniques. 
Thursday 23th of 
January 
Theoretical/ Practical 
class 
Scale models and architecture: we will build a Pre-
Columbian pyramid. 
Tuesday 28th of 
January 
Theoretical/ Practical 
class 
The great empire of the Incas, we will play a game of 
chasquis. 
Thursday 30th of 
January 
Excavation We will get to know the excavation area. 
Saturday 1st of 
February 
Excursion We will visit the sanctuary Pachacamac and the 
wildlife refuge Pantanos de Villa. 
Tuesday 4th of 
February 
Excavation Excavation. 
Thursday 6th of 
February 
Excavation Excavation. 
Tuesday 11th of 
February 
Theoretical/ Practical 
class 
We will learn about anatomy and how to recognize 
human bones. 
Thursday 13th of 
February 
Excavation Excavation. 
Tuesday 18th of 
February 
Theoretical/ Practical 
class 
We will prepare adobe bricks and we will build with 
them. 
Thursday 20th of 
February 
Excavation Excavation. 
Saturday 22th of 
February 
Excursion We will visit natural areas and historic places. 
Tuesday 25th of 
February 
Theoretical/ Practical 
class 
We will discover the world of the fossils. 
Thursday 27th of 
February 
Analysis of the 
material 
We will analyse the excavation’s material and we will 
make a report. 
Saturday the 1st of 
March 
Final Class Farewell and handing over of the participants’ work, 
after this we will enjoy a treat. 
 
